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                          RESHAPING TEACHER EDUCATION PROGRAMS IN JORDAN

INTRODUCTION

             It is said that the destiny of a nation is shaped in its classrooms and it is the teacher who is a very important instrument in molding that destiny. It is  believes that of all the jobs that are or aspire to be professions, only teaching is charged with the formidable task of creating the human skills and capacities that will enable societies to survive and succeed in the age of information.

           Teachers have great responsibility for shaping the minds and hearts of generations of students. Therefore, there are few subjects in the educational literature that have received more attention than the preparation of teachers. In fact, the nature and the quality of teacher education has been the subject of much concern in many countries around the world. In an era of rapid change, higher education institutions worldwide have been under pressure to deliver high quality instruction to their students. Preparing high quality teachers necessitate continuous efforts to reform the process of teacher education.  Darling-Hammond (2000) stated that “over the past decade, public dissatisfaction with schools has included dissatisfaction with teacher education. In more than 40 states, policy makers have enacted alternate routs to teacher certification to create pathways into teaching other than those provided by traditional 4-year undergraduate teacher education programs”. According to her, voices of dissatisfaction have been raised within the profession as well. These voices have urged the redesign of teacher education to strengthen its knowledge base, its connections to both practice and theory, and its capacity to support the development of powerful teaching. On the other hand, Berliner (2000) criticized those who bash teacher education and provided responses to a dozen common charges against formal programs of teacher education.

          In Jordan, teacher education also appears to be in crises. It has come under fire by some educators in the Ministry of Education and becomes the subject of ongoing criticism by some influential decision makers at universities. The basis of this criticism is that new teachers who graduate from faculties of educational sciences in Jordanian universities lack the appropriate subject-matter knowledge and the pedagogical skills to perform effective teaching. Consequently, Departments of Curricula and Instruction in Jordanian universities which prepare pre-service teachers also came under attack and have been criticized furiously by few decision makers. This criticism amounts to a decision that has been taken by the Board of Higher Education and Scientific Research in May 2002 to suspend field- teacher education programs in the faculties of educational sciences at Jordanian universities. The suspension of field- teacher education programs was a surprise to most educators in the faculties of educational sciences in Jordan because it was merely based on personal observations and subjective judgments and was not supported or verified by any empirical evidence from the field. We do not claim that those programs were running smoothly and the outcomes were a resounding success. Undoubtedly, there were some gaps and shortcomings in the implementation of the programs that can be resolved by educators in the field. However, until the Ministry of Higher Education and Scientific Research finds an alternative, cohorts of new graduates will step into classrooms without any kind of training. This measure, in fact, makes the situation worse and brings us back to square one where teachers were assigned to schools without having any training.
          This paper outlines and examines the components of teacher education programs in general and English teacher education in specific and attempts to propose a reform plan that will take into account the gaps and the shortcomings in the current teacher education program. 
. The following is historical background and an outline of the mechanism of the teacher education programs in Jordan, more specifically, it will deal with: admission policies, academic study plans, and practicum programs.
Historical Background

            The current system of teacher education in Jordan was not established until the end of the 1980s. Prior to that time teachers were assigned to schools having had no training or experience of teaching. Short (one week) in-service courses were offered in their first semester covering general issues in teaching and classroom discipline but essentially teachers were untrained . This situation was applied for all teaching subject areas.

Since 1990, teacher education in Jordan has received significant attention. This has come as a response to the recommendation of the First Conference on Education held in Amman in 1987. In line with the Education Reform Plan approved in that conference, all new teachers at all levels and subjects are required to have, at least, a university degree. Thus, new ( B.ed ) degrees have been designed and implemented aimed at preparing teachers for the basic stage of schooling. The main programs were a (B.ED) in class teacher preparation (to qualify student teachers to teach all subjects to grades 1-4) and a (B.ed) in field teacher preparation (to qualify student teachers to teach a particular subject, e.g. Arabic, English, science, math etc., to grades 5-10). In addition, two new programs to upgrade the qualifications of in-service teachers were developed. The first one was to upgrade teachers’ qualifications from the level of community college diploma to the level of a university degree, While the second one was to develop a program to upgrade teachers with a university degree to obtain a higher diploma (one year post-graduate) in education. In order to achieve this ambitious plan, three new official universities and nine private universities were established. These universities open their doors widely for students who wish to be teachers, and provided the conditions, the materials, courses, and tutors. By the school year 1997-1998, 46% of those teachers holding community college diplomas were certified to the first university degree and 76% of teachers with university degrees gained certificates in the higher diploma in education (MoE1998). This was accomplished after each university has established its teacher education program within the Department of Curricular and Instruction in the Faculty of Educational Sciences in Jordan.  The next section will outline the mechanism of teacher education programs in Jordan.
Admission Policy

             Admission to higher institutions in Jordan is decided by the Ministry of Higher Education and Scientific Research. Access to higher education is open to holders of the General Secondary Education Examination (GSEE). The minimum score requirement to a public university is 65%, and 55% to a private university. The score in (GSEE) is the only criterion that determines entry to public universities. Students, who pass and score 65% and above in (GSEE), are entitled to fill an application for admission to a public university. Every year, approximately up to twenty thousand students are admitted and distributed on the faculties of these universities. It should be mentioned that admission to a public university is a big advantage because students pay less fees which is almost ten times less than that in a private university. The Ministry of Higher Education approved quotas in public universities for different sections of the society provided that the candidates score 65% in (GSEE). The majority of students in the faculties of educational sciences are assigned in educational specializations against their desire. Normally, candidates with low marks are assigned to faculties of educational sciences.
  Academic Study Plan

            Broadly speaking, there are two types of pre- service teacher education programs: concurrent and consecutive. In the concurrent model, candidates are enrolled in general undergraduate courses and in educational courses simultaneously. At the end of the four years, they receive B.Ed degree. In the consecutive model, candidates complete their B.A / B. Sc program and then enroll in an Ed program of Pedagogy courses.

             Faculties of Educational Sciences in Jordanian universities adopt the concurrent model in teacher education. Candidates are enrolled in general undergraduate courses and in pedagogy courses simultaneously.

             The requirements of B.Ed degree are 132 credit hours. The academic study plan comprises: university requirements (30 credit hours= 22.72%), faculty of educational sciences requirements (21 credit hours= 16%), specialty requirements (54 credit hours :39 hours English courses& 15 hours educational courses= 40.90 %), and educational courses (24 hrs= 18.18%)
             Students take all subject area courses( English) (39 credit hours) in the department of English and study faculty requirements and educational courses, such as teaching methodology, evaluation and assessment, and psychology of teaching and learning in the faculty of educational Sciences.
Practicum Programs

 The practicum program was established as a part of the Department of Curricula and Instruction. A director and staff from the department members were assigned to undertake the responsibility of managing and organizing the program. These responsibilities were both administrative and academic. The administrative work is a responsibility of the director of the program. It includes responsibilities like making the arrangements with schools that cooperate with the university, liaising with the directorate of education which is a part of the Ministry of education. Providing written documents of the program and establishing communications between the people who are involved in the training course. The academic work is the responsibility of the university academic supervisor who works directly with the students. Their job is to help the students to benefit from the training course and develop their teaching skill and competencies by visiting them, at least three times, in the school, observing their work and performance and giving the final mark at the end of the courses. The following is a description of the components of the practicum program at the Hashemite University: Selection of cooperating schools, selection of cooperating teachers, stages of training, and assessment procedures.
Selection of Cooperative Schools

 After completing successfully 90 credit hours of his/her study, students are ready to start their practicum courses in schools. These courses carry only six credit hours of the student study plan. Those who intend to start their training have to register their names in the practicum office. Based on the number of students in each specialization, the director of the practicum program make the necessary arrangements through the official channels with the Directorate of Education in the area to assign the cooperative schools in which the students are going to practice  teaching. Then, the university sends a letter to the head teachers of the selected schools informing them of the number of students who are going to train in their schools and their specializations. In coordination with the director of the practicum program, each head teacher makes the arrangements for attaching each student to one of his/her teaching staff from the same specialization. In some cases when the number of students is bigger than the number of teaching staff, the head teacher decides to attach two students to each mentor. 
Selection of Co-operative Teachers

         In schools, each student is attached to a qualified teacher from the same specialization. The cooperative teacher has a very important role throughout the student practice. The head teacher as an influential authority in schools plays an important role in the success and facilitation of the student teaching practice by selecting the right teachers to fulfill the role of the mentor.  The annual reports and the experience of the teachers could play a significant part for determining the teacher who will be selected as a mentor by the head teacher.

The expertise and subject knowledge of those selected, as cooperative teachers/ mentors, is variable, and varying from one mentor to another among the cooperating schools. This is partly because there is little choice of mentors within one school. Therefore, the University accepts the mentors regardless of their expertise and knowledge. The only way to control the quality of mentors is by their annual records and supervision reports, but unfortunately, these reports and records are not always up to date or accurate . The University does not question these inconsistencies and there have never been any criteria or fixed bases for choosing the mentor. As a result, many teachers involved in the student training in some Jordanian Universities are frequently new to the role of the mentor and often they have no idea about how to carry this role out. It is the university academic supervisors who meet these teachers and explain everything related to their roles as mentors. In most cases, cooperative teachers are provided only with general written instructions about the role of the mentor submitted at the beginning of the training course. 
Duration and stages of Training

The practice duration is one day a week for each practicum course for the whole semester in the school (approximately for sixteen weeks).Normally, student teachers take practicum 1 & 2 simultaneously. They carry six credit hours. Students spend two days a week in school.
 This training period in schools is divided into three stages: observation stage, the partial practice stage, and the full practice stage. At each stage, there are various learning and teaching activities that students should be inducted. 

Assessment of Student Teachers

  Assessment of student’s performance is a major component of the practicum program. At the end of the practicum program students are to submit a portfolio that includes the prescribed activities for practicum 1 & 2. The university tutor corrects them and gives the final score for the student.

           To sum up the situation at the Hashemite University, we can say that preparing and qualifying teachers is still new and immature. As the Head of The Department of Curricula and Instruction at the Hashemite University, and an academic supervisor of student teachers for many years, we have identified the following shortcomings and gaps in the components of the teacher preparation program at the Hashemite University. These shortcomings may be applicable to other Jordanian universities:
· As a result of the current admission policy, a number of students who are not competent academically or fit physically and psychologically infiltrated into teacher education programs. Others entered the profession against their desires simply because they were admitted in that specialty.
· The academic study plan has the following shortcomings:

i. It places heavy emphasis on the study of literature at the expense of the basic skills of the language.
ii. There is no much relevance between most of the courses offered to student teachers in the English department and what they actually need in the classroom. 
iii.  Most of the courses are not pertinent to classroom practices

iv.  There is a dearth of the language and course work necessary to build content knowledge for teaching the language.
v.  The harsh truth we are trying to deny is that the majority of English language student teachers in Jordanian universities lack the basic skills of the language they are going to teach. In brief, they are bad language models in all language skills. This bad model is transferred to their students and the cycle goes on. 
vi. There is a gap between theory and practice in the educational courses.
vii.  Excessive emphasis on theoretical issues which are irrelevant to classroom practices.
viii.  Irrational repetition and overlapping among some educational courses.
· Practicum program:  The following are some deficiencies that have been identified  from our experience  in the practicum program:
i. Many cooperating schools still do not have a good understanding of the training process. 
ii. There is a gap and shortcomings in the communication between the university academic supervisors and the cooperative teachers in schools.
iii.  The university does not have any authority in the selection of the right teachers to act as cooperative teachers.
iv.  The responsibility of selecting cooperative teachers belongs to the head teachers of schools.
v.  In most cases, they select mentors according to their personal convections and often the degree of the relationship between his/her teachers may play an important role in this selection.
vi.  Most cooperative teachers involved in mentoring do not have any educational qualifications because they had graduated from the faculty of Art or a community college without studying any courses in teaching methods.

vii. Cooperative teachers have not undergone training courses from the university in how they can teach teachers. Therefore, many of them are still not qualified to undertake any responsibility in student teacher's training.
viii. Some cooperative teachers do not take mentoring seriously. They simply sit back and leave most of their teaching responsibilities to the student teacher from the first stage of training. This is not surprising since this view conforms to how they learn teaching in the past.
ix. Most cooperative teachers think that the best way to learn how to teach is through trial and error in the classroom. Therefore, they advise their student teachers to forget the theory courses learnt in the university because they perceive it as irrelevant to the classroom.

x. The majority of the co-operating schools have considered that the student teacher is not a trainee who needs help to learn how to teach. Therefore, there is a kind of exploitation of these students in different works in the schools, such as taking the timetable of absent teachers, baby sitter, and clerk in the book store, and secretarial functions.

xi. The duration of training is too short to equip student teachers with the necessary professional skills to carry out teaching successfully in future.
xii. Inadequate coordination between the university academic supervisor and the cooperative school and the cooperative teacher.

xiii. The number of students assigned for each university supervisor is too large to conduct meaningful and productive supervision.
xiv. The number of visits by the university supervisor is not enough to assess the performance of student teachers.
xv. The distance between cooperative schools and the different timetables of student teachers makes it impossible to perform fruitful supervision.
REFORM PLAN
       Based on the above overview of the Jordanian teacher education programs, the framework of the suggested plan will address the following elements to develop and reform the current situation:
1. admission policies
2. academic study plans
3. practicum programs

Admission policies
      Educational literature indicates that teacher education comprises a number of integrated elements that should be taken into account in any plan to develop teacher education. In this context, (Tambo, 2001) asserted that the selection of student teachers plays a crucial role in the preparation of prospective teachers. In fact, the starting point in any teacher education program is the selection of able students who are interested in teaching and whose personal characteristics are in tune with the profession. The current admission criterion in Jordan is entirely based on the achievement of candidates in the General Secondary Education Examination (GSEE). This policy not only allows candidates from the bottom of the academic pool to join teacher education programs, but also those who are not physically/psychologically fit to be teachers. 
        Worldwide, most universities conduct aptitude tests to select their students amongst those who pass secondary education exam. Faculties of education employ different techniques based on the requirements of the profession, the characteristics of the successful teacher, and the results of educational research. It is evident that a successful teacher should be knowledgeable in his/her field of study, has linguistic abilities, social skills, and specific personality qualities, such as: responsibility, social and emotional equilibrium, leadership, cooperation, self –confidence, flexibility, objectivity, and the ethics of the profession. Other studies recommended that teachers should have social intelligence, the ability to make decisions, general appearance, attitude towards the profession, and should be void of physical defects. Among the salient characteristics that have been highlighted by (Myers and Myers, 1995) are:

a. apparent enthusiasm towards the profession and level of commitment

b. positive attitudes 

c. scientific ,open-minded mentality

d. cognitive skills that facilitate exposition and communication of ideas 

f. caring for others

g. ability to deal with others

          To reform the current admission policy in Jordanian universities which is based solely on the achievement of students in the General Secondary Education Exam, the Ministry of Higher Education should put in effect an alternative policy for admission. The suggested policy of admission of students into teacher education programs should be based on consistent entrance standards that stress the following aspects:

     1. Basic requirements: this could be measured by conducting standardized aptitude tests and the emphasis should be on comprehension, and inference. Competency tests could also be conducted to rate candidates in their specialty and thus ensure that only those who are qualified can enter the profession. 

2. Social personality requirements: this could be measured by conducting psychological tests to measure personality attributes, social skills, and attitudes towards teaching 
3.  Qualitative requirements: this could be measured by conducting interviews in regard to general appearance, physical, sensory, neurological defects, the ability to argue and debate and general education.
       The manifestation of the above proposal requires devising and piloting various tests and ensuring their validity and reliability before putting them into effect.
  Academic Study Plan
          There is no doubt that a high quality teaching involves a teacher with a sufficient and thorough knowledge of the content he/she teaches.  No good methodology will work if the teacher is not sure of the knowledge of his/her area, allowing him/her to relate knowledge with the student experiences and other topics. Monk (1994) found that teachers’ content preparation, as measured by coursework in the subject field, is positively related to student achievement in mathematics and science. He also called for a comprehensive approach to educating teachers that combine a solid foundation in academic preparation with promising development in professional practice. The teacher education problem is not acquired levels of education, but the quality and quantity of acquired knowledge. 

                One should not simplistically assume, however, that the completion of a baccalaureate degree in English literature implies that the student has obtained reasonable content- area knowledge: on the contrary, the construct of foreign language content knowledge is far more complex and encompasses a far larger picture than just the college major. It is the acquisition of the subject- matter knowledge that is essential for teaching the language, and it includes many teaching characteristics interacting within the presentation of subject –matter knowledge in the context of a classroom.

         English language teachers have very specific needs that are not addressed by generic teacher education programs or described by teacher education standards. One fundamental difference from other subject areas is that English language teachers are attempting to teach a second language while using that very language as the mode of instruction. Since the medium is the message, unique challenges arise for English language teachers. They must be proficient in the foreign language they teach. (Sullivan, 2001)
         As a matter of fact, the design of the academic study plan is determined by the competences desirable in future English language teachers and the skills they should possess in their subject matter. Schrier (1994) outlined four characteristics desirable in future foreign language teachers: proficiency in the foreign language and culture, proficiency in the language and culture of school’ community, expertise in curricular design and its implementation, and technological sophistication. Another key feature of teachers' understanding that differs from the other experts is the ability to make their knowledge accessible to students. A teacher must have the ability to see the subject from the perspective of the learner. This body of knowledge is what the teacher must have beyond the scholar's knowledge of content and it is referred to as pedagogical content knowledge. (Shulman, 1987).
       Based on the above review of related literature and the shortcomings of the present study plan mentioned earlier, the following suggestions may help developing and reforming the current study plan:
· Conducting a thorough revision of the objectives and content of the courses in the light of the goals and roles of prospective teachers in an era of rapid change in technology.
· Inclusive coordination between the department of English and faculty of Education to avoid the shortcomings mentioned earlier In the study plan.

·  Forming academic committees from the university staff in the English department and faculty of education and the Ministry of education to determine forms of coordination required among various components of the plan and ways of implementation to ensure quality teacher education.
· There must be a balance between specialty courses and educational courses.
However, the academic study plan which is the core of teacher education must be redesigned in a way to ensure that student teachers are provided with the essential language skills needed in their classrooms. The suggested academic study plan must enable student teachers to acquire the following competences:
1.  Competences relating to subject and content of teaching:
 a. Demonstrate a sound knowledge of, and practical skills in, English at a level which allows him/her to stimulate and challenge pupils. The emphasis in the study plan must be on the basic skills of the language and more courses in English language should be offered.
b. The ability to utilize technology to achieve specific learning outcomes and individualize the learning process of the students through the integrated use of technology. They must learn to access and retrieve information from various sources, such as the internet, and decipher what information is relevant and applicable to assign learning tasks. Technological tools can enhance creative development in the language learner instead of merely promoting the mechanical, uncontextualized acquisition of facts.

          c. Expertise in curricular design and implementation. This implies a degree of theoretical and clinical knowledge. The teacher who is expert in analyzing learners' needs and developing a curriculum to meet those needs will be invaluable. Competent curricular development requires teachers to be able to select and implement language learning and teaching approaches, methods, and techniques appropriate for their instructional environments.
2. Competences relating to the classroom:
a. communication and approaches to teaching and learning: 
i. motivate and sustain the interest of all pupils

ii. explain to and communicate with pupils clearly and in a stimulating manner

iii. question pupils effectively and respond to their questions and support their contribution to discussion

iv. employ a range of teaching strategies to reinforce and extend work in class , and be able to select strategies appropriate to the subject, topic and pupils needs.

v. Evaluate and justify the approaches taken to earning and teaching and their impact on pupils.

b. classroom organization and management:
i. be able to organize classes and lessons to ensure that all pupils are productively employed when working individually, in groups or as a class.
ii. Be able to apply the principles and practices which underlie good discipline and promote positive behavior.

iii. Be able to create and maintain a stimulating, purposeful, orderly and safe learning environment for all pupils, including those with special educational and health needs.

iv. Be able to manage pupil behavior fairly, sensitively and consistently by the use of appropriate rewards and sanctions and know when it is necessary to seek advice.

3. Assessment:

a. Demonstrate an understanding of the principles of assessment and the different kinds of assessment which may be used.

b. Be able to monitor, assess, record and report on the aptitudes, needs and progress of individual pupils.

c. Be able to use the results of assessment to evaluate and improve teaching and to improve standards of attainment.  
 4. Competences relating to the school and the education system:

a. Demonstrate an understanding of the system in which he/she is working.

b.  Demonstrate an awareness of his or her responsibilities for contributing to the ethos of the school

c. Be able to report to parents about their children's progress and discuss matters related to their children in a sensitive and productive way.

d. Demonstrate an understanding of how roles and responsibilities are shared among staff and how to access help from staff.
 5. The values, attributes and abilities integral to professionalism:

a. Be committed to and enthusiastic about teaching as a profession and encouraging pupils to become learners.

b.  Be committed to promoting pupil's achievement and raising their expectations of themselves and others.

c.  Value and promote the moral and spiritual well being of pupils

d.  Be able to self – evaluate the quality of his/ her teaching and set and achieve targets for professional development.

e. Demonstrate a commitment to undertaking continuing professional development to keep up- to- date in his/ her subject.

                     The above suggested academic study plan is most effective when created through collaboration among university English language departments, faculties of education, and the Ministry of Education. The three parties involved in this collaboration are very interdependent. The English department depends on the faculty of education to provide foundations of professional education course work, and the faculty of education depends on the department of English to provide the content –knowledge base for future teacher. The Ministry of Education depends on the departments of English and faculties of education for content –knowledge development and for pre-service training of prospective teachers. The interaction among these three parties is necessary for successful language teaching and learning.
Practicum Program

          Another very important experience in teacher education programs is teaching practicum; an experience that may set the stage for success or failure in student teaching. This experience has the potential to greatly influence students by providing them, in most instances, their first real hands-on experience with their chosen career. Therefore, an individual’s future in education may hinge on what occurs during that individual’s teaching practicum experience.(Strand, Bradford N., Johnson, Martin.(1990) 

    The pre-student teaching practicum experience is a valuable tool in the training of future teachers and must be treated as such. For many students it may be their first attempt at working with and teaching children and /or young adults. Therefore, the experience must be a positive and successful step towards becoming a professional teacher. Every opportunity that students have to practice teaching in the public schools must be treated as a priceless learning experience and not just left to chance. Darling Hammond (2000) reported that studies in different subject matter fields that compare teachers with and without preparation have typically found higher ratings and greater student learning gains for teachers who have more formal preparation for teaching.

      There is no doubt that the current practicum programs in Jordanian universities face some difficulties. The following suggestion might remedy the shoddy structure and haphazard organization of the current practicum programs:
· The duration of the practicum program must be extended to a full semester and student teachers must be fully involved in teaching and totally engaged all school activities.
·  It is imperative that pre-student teaching practicum experience not left to chance if we want to enhance the value of student teaching. (Taggart, 1988) Closer working relationships between the university and the Ministry of Education must be forged to organize the selection of cooperative schools and teachers.
· The selection of cooperative schools should be based on some standards, such as: the location, availability of educational facilities, competent teachers and administration.

· The University must have a say in the selection of cooperative teachers. There must be criteria or fixed bases for choosing those mentors. Schick and Nelson (2001) stressed that care must be used to place students with cooperating teachers who are effective models of the target language and foreign language pedagogy at each level. Most students state that their cooperating teacher is the single most important influence on their development as a teacher. (Dodds, 1989, Templin, 1979).
·  Faculty supervisors must visit prospective cooperating schools and maintained a list of qualified cooperating teachers and spend sometime with them so that all three individuals: student, cooperating teacher, and faculty supervisor, are all working towards the same end. 
· Faculty supervisors must meet with the cooperating teacher and provide him or her with a practicum manual, and explain in detail what is expected of the practicum student and what type of observational techniques are used to evaluate the pre-student teacher and how to do it.
·  Faculty supervisors must dictate more control over what pre- student teaching practicum students actually do during their experiences. Too often students are on their own once they get into a field experience. Supervisors must establish a plan which describes when certain observations and activities will occur and they must insure that certain competencies are met.
·  Faculty supervisors must be held accountable for the education of each teacher they prepare and send out to the practicum program. They must define precise tasks and specific objectives for practicum. When expectations are clearly defined and stated for pre—service practicum student, supervisors are able to monitor and provide feedback that reflect those expectations and cooperating teachers are able to understand more clearly their role in the practicum experience (McBride, 1984: Ocansey, 1987).
· Cooperating teachers can not be totally blamed for not knowing how to supervise pre-student teaching practicum students. A practicum manual, based on teaching strategies and sequences must be prepared by the faculty supervisor. The listed requirements for the practicum student, as stated in the manual, must be fully discussed with the cooperating teacher.
· The increased time that student teachers spend in schools necessitates that both in-service teacher mentors and university supervisors spend more time observing them. 

         However, it must be pointed out that the reform in any one part of the above plan in isolation can be seen as unlikely to have much effect on teacher education programs unless concomitant reforms are made throughout the whole system. All the components are to be addressed systematically and not through a series of disjointed, incremental actions. Their interdependencies and interrelationships should be recognized. Finally, we think that through careful planning, sound organization, and appropriate supervision, the university and the Ministry of Education, can institute valuable student- teacher practicum experiences. Policy makers have two choices: to continue on in the same direction whistling in the dark and hoping that reform will eventually result, or take a courageous and bold step in a new direction.
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