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Abstract

Border Pedagogy is a proactive educational experience and proposal for developing socio-cultural sensitive teacher education programs that promote diversity and a commitment for action with regard to issues of cultural identity, and educational equity for border, cross border, immigrant and multicultural students. The six year bi-national United States-Mexican educator’s, researchers and border student’s collective experience and partnership suggests the need to include a Humanistic and Systems Theory perspective into the local and global curriculum.  These theoretical perspectives can help combat the negative impact on student and teacher performance due to ethnic or gender misinformation, myths, stereotypes, racism and discrimination. A strong cultural and social identity is needed, on both sides of the border, to effectively respond to the local and globalized educational and socio-cultural challenges.  This paper concludes by pointing out the competencies and skills required for border educators and necessary for an equitable and diverse society. 
Border Pedagogy

A globalized humanistic and systems perspective to the challenges of cultural identity, equity and diversity in teacher education.

“No culture can live if it attempts to be exclusive.”– Mahatma Gandhi


Voices!:
He drew a circle that shut me out -
Heretic, rebel, a thing to flout;
But Love and I had the wit to win:
We drew a circle that took him in!
Introduction

A border region is a dynamic and challenging space, unique unto itself and yet, sharing common characteristics with other geophysical borders around the world.  The growing number of immigrant people world wide, greater mobility of people in search of better lives, and the Age of Information impacts countries, regions and education at all levels  (Knight, 2006); and challenges educators to study this phenomenon from a systems theory perspective and respond with a humanistic philosophy and psychology.   It is this global reality, along with the alarming statistics on education, and the not too promising social-political realities of Latino students in the United States, (U.S. Census Bureau, 2001) and Mexican students, (INEGI, 2004);  but of particular concern, are those students found in the border region, (El Bordo, 2003).  These statistics and empirical knowledge, served as the backdrop for the bi-national partnership of “ Bi national Border Pedagogy/Pedagogía Fronteriza”, established by a group of bilingual/ bicultural educators from a couple of Mexican and Southern California universities in the border region of Tijuana-San Diego.

The northwestern border Mexican city of Tijuana in the state of Baja California shares a complex common border with San Diego, a southwestern North American city in the state of California.  This region, although separated by an international border that is currently highly charged and politicized, is in daily practice one geographic area where cultural, social and educational characteristics blend in an ongoing bi directional flow of exchange, adaptation, and transformation.  Tijuana’s population is estimated, like San Diego, to number around 3 million residents and is considered to have the greatest number of border crossings in the world (INEGI, 2004; U.S. Census Bureau, 2001).  The populations in both cities reflect a broad band of economic levels, from extreme and exaggerated wealth to middle class ranges and extreme poverty.  This border region reflects a wide range of people from all over the world, as well as from the 31 other Mexican states; therefore, it is multicultural and multilingual country, similar to the United States.
Both border cities are similar in many respects.  For example, both face the same educational challenges of trying to provide an equitable education for their diverse and multi-ethnic population and both have the responsibility of having or developing teacher education programs with creative methods and curriculum to make teachers and schools more responsive, inclusive and accessible for immigrant, cross –border, and language learner students, as well as those border students with special needs.   Institutional and curriculum adjustments in Teacher Education programs are necessary and must contain new pedagogy paradigms of hope, tolerance and solidarity, so that teachers, parents and students are empowered (Banks,   ).  Border teachers, besides being reflective practitioners, must learn how to balance exclusiveness-inclusiveness, autonomy-community, diversity-homogeneity;  thus,  facilitating  the development of strong and  healthy cultural identities  (Johnson & Michaelsen 2002). 
Boundaries are arbitrary and fluid.  Identities are not fixed or binary. Teacher Education programs of today, must develop new paradigms (Giroux, 1990; 1998; McLaren, 1995; Gollnick & Chinn, 1998; Noguera, 2005). These programs,  by necessity must produce bi national, bicultural and bilingual people (Luna Delgado, 2003; Macedo, 2005); and contain multicultural content and experience, so that pedagogical structures enable cultural voices to emerge,  in order to transform and provide theoretical and experiential learning  for teachers who work with, or will eventually work with “border” students.  This eventuality is inevitable, given the projected world statistics for immigrant populations, and given the ethnic make up of the U. S.-Mexican border (U.N. Report,)  
Border Pedagogy definitions

 
Gall, Gall & Borg (1999), define border pedagogy as, “A critical theory of education that conceives the differences between individuals and groups as permeable and changing, as opposed to the more rigid…social categories.” (p.525). Webster’s Dictionary (1979), defines border as:  The extreme part or surrounding line; the confine or exterior limit of a country, or any region or track of land. 

Border Pedagogy work in the border region of Tijuana-San Diego, from the bi national relationships and partnerships established among university educators and K-12 teachers, redefines the existing definitions of border to include the cultural and psychological processes of people living and adapting to a border reality; to take into account the subjective and collective identities of border lives; to be respectful of differences and honoring diversity; to develop educational programs that will teach the skills and tools, necessary and sufficient for working with multicultural and diverse student populations and to promote bilingual, bicultural people with a multicultural humanistic philosophy.  Given the dynamics and richness of border life and border identity, it is difficult to place a definition of border pedagogy in a rigid or straitjacket type of definition.  
Border Pedagogy work (2001-2006)
Hundreds of educators from both sides of the border, interested in promoting an inclusive education gathered with colleagues and students to engage in an open and deep dialogue, to discuss issues of cultural identity, equity, diversity and social justice for students and teacher educators from both sides of the border.  These bi national and inter institutional encounters took place in the form of two quarterly Seminars, a year-long Certificate Program in Border Pedagogy and five annual Bi-national Border Pedagogy Conferences.  An ethnic and intergenerational mix of Teacher Educators and teachers were immersed in a cross-cultural context, in a specific geophysical space where social markers and language referents for some were different from their own, and in others, there were varying degrees of familiarity.  

Both groups took turns crossing the Tijuana-San Diego border.  The border crossing was twice a month on week-ends.  They participated in joint classroom sessions and engaged in conversations where the language barriers became invisible and easily surmountable. Witnessing, virtual strangers opening up to talk about the cultural “Self” and the “Other”, to share experiences of developing into bilingual bicultural persons; being willing to share differing perceptions, philosophies, belief systems, and stereotypes, as well as social and cultural myths about each other, has been an extremely rewarding personal and professional experience.  The in vivo  “border reality” experiential interaction gave the participants an opportunity to learn about each other, and to learn first-hand, as teachers and teacher educators, what it means to be a border student, in addition to learning what is needed for effective cross-cultural teaching with cross border and immigrant students.  

Teachers crossed borders to learn about each other, about the two school systems, parental involvement and the politics of education on both sides of the border. To their, and everyone’s surprise, the similarities were far greater than the differences between the two countries, in spite of the fact that Mexico has a National Education Program and San Diego, a State and County education system.  Mexicans schools have far less economic resources when compared to those of the United States of America but the education challenges were very similar. The differences observed were not a source of separation, but instead served as a reminder to continue the experiential process and signaled the need to establish teaching and research partnerships with colleagues from both sides of the border.  Educators, upon further reflection, reported a deep appreciation for diversity and having greater awareness of diversity’s challenges and opportunities for growth.  They reported a change in the Self, and developed a sense of commitment for action, beyond the theory and the politically correct discourse. Above all, they valued the opportunity to establish a personal and professional relationship with teachers on both sides of the border and being able to share resources and test teaching strategies for border students. 

The outcome of working with teachers, teachers in training and teacher educators, as well as the experience of a bi national group of doctoral students in education, a total immersion teacher training program, the growing participation at the annual Border Pedagogy Conferences for the last six years, has contributed to the heightened awareness and sensitization of educators across borders.  The relationship between cultural identity, language and school success has been better understood.  It quickly became apparent that, it was extremely important to develop teacher training programs that included in their curriculum multicultural content and process, in order to deeply understand and develop the competencies and skills necessary for ameliorating the negative impact of racial stereotypes, racism and discrimination.  The conversations surrounding cultural identity development exposed the myth of assimilation and acculturation.  For Latino, immigrant or transfronterizo students, the relationship between school success and cultural identity formation is clear:  The stronger the bond is to culture, the greater the success (Suarez-Orozco, (2001); Romo, (2005); Delpit, 1995; Erickson, (1970); Egan & Ross (1981))   

As a result of these Border Pedagogy encounters, the multicultural, bi national and bilingual literature provided in the classes, the border-crossing experiences, the bi national cohort dialogues and contact, teachers on both sides of the border reported positive personal and professional change.  Both groups of educators also reported having a broader awareness and appreciation of the challenges and realities of border students and educators. American teachers for example, reported experiencing a change in their way of perceiving immigrant, Latino and Mexican students; having a greater understanding and recognition of their cultural filters, biases and prejudices.  They attributed the positive change in their teaching methods to the Border Pedagogy experience. Mexican educators reported a change in the way they viewed their work, the work of American teachers and could better understand immigrant students in their classrooms.  

Teachers compared teaching strategies and theories. Both groups reported integrating changes into their classroom work, based on these exchanges. Steps have been taken to develop bi national multicultural teaching and research projects.  In spite of the successes and the reported changes, there is still no coherent body of knowledge or theory identified with this experience. This paper is an attempt to establish a theoretical framework to describe the work, the process and the results obtained in Border Pedagogy. It is suggested that the comments, evaluations and conclusions shared by Mexican and American educators, can best be categorized into a Humanistic and Systems Theory perspective. These theories take into account the human experience first and foremost and conceptualize people and communities as independent and interdependent units and parts of a whole whose sums are greater   The human capacity for awareness and the ability to symbolize and change, gives enormous power, but the awareness can be a double-edged phenomenon if it isn’t channeled in the direction : undistorted awareness can lead to full functioning and a rich life, while distortions in awareness lead to maladjustment and a multitude of destructive behaviors (Rogers, 1965). 

Teachers, curriculum and education programs are bridges between society, governments and families.  They bear the responsibility of developing and facilitating knowledge, continuity or change in social forms and behavior.  Thus, teachers are in an excellent position to counterbalance the effects of racism, prejudice and discrimination in the classroom and by extension to the larger community (Spring, 2000).  In this role, Border Pedagogy suggests and proposes that teachers and teacher training programs act as facilitators for developing personal and social identities from child to adulthood and that these identities must reflect sensitivity to the needs of the cultural self and the needs of others in a diverse local and global community.  
The results of the dialogues and exchanges by educators, students and parents suggested that there was, among other things, the need to develop and promote a border pedagogy model that was inclusive, respectful of diversity and of the hybrid languages and identities that develop from a collective but diverse experience.  From the onset, the goal is to develop an education that offers hope, cultural sensitivity, social justice and social responsibility in educational settings, to promote educators as change agents and builders of education and social bridges; thereby, attempting to enhance the quality of life and learning for border people along the U.S. Mexican border.  Freire’s (1998a) statement on the tasks outlined for educators, encapsulates clearly the goals and the dreams of Border Pedagogy:

"One of the tasks of the progressive educator, through a serious, correct political analysis is to unveil opportunities for hope, no matter what the obstacles may be. After all, without hope there is little we can do. For hope is an ontological need...The attempt to do without hope in the struggle to improve the world, as if that struggle could be reduced to calculated acts alone, or a purely scientific approach, is a frivolous illusion." 

McLaren (1995) suggests that education along the border must be conceived as an educational policy issue where oppressive forms of education are removed from the curricula, making way for equity and diversity as well as questioning of the present direction of education where economics and business needs dictate the types of curricula that must be taught in schools.  In Mexico, for example, recent changes to the National Education Plan eliminated traditional curriculum content aimed at developing national and cultural identity in this curriculum change there is a clear tendency for favoring the development of students who will respond to the needs of the labor market rather than the development of students with a humanist and humanistic preparation for life.

The bi national work of Border Pedagogy in the San Diego-Tijuana region, besides reflecting a growing and evolving bi national and transborder educational experience -going from examining local and specific border challenges of cultural identity, diversity and equity in teacher training programs, to global and broader education issues- also,  reflects the United Nation’s call for working on promoting the personal development and growth of students, teachers and teacher trainers, who can become critical and creative thinkers, as well as respectful of diversity, sensitive to issues of human rights and able to focus on the development of competencies and skills necessary to live in a diverse, multicultural and multilingual world.  
In the early stages of this work, practitioners, researchers and teacher trainers from both sides of the border came together to give voice to the border educational experience; as well as to analyze and understand the psychological and cultural adjustments made by students –immigrant, non-immigrant and transfronterizo- being educated in a border region.  In the following years, this experience expanded to include other institutions in and outside of the border region.  The number of people and institutions joining these conversations increased dramatically from a handful of educators and administrators to a respectable size in the last two bi national Border Pedagogy Conferences. Thus, affirming the need and the importance of continuing the conversations and with establishing border pedagogy partnerships which includes border pedagogy research.   
These bi national Border Pedagogy/Pedagogía Fronteriza education encounters have provided a rich experience and a wide range of voices that suggest the border experience is not exclusive to this particular region, but instead is one that is shared by and common among multiethnic immigrants, and therefore, global, pertinent and applicable to other borders.  In a globalized world, immigration is an increasing reality, thus it is reasonable to assume that there will be an increase in the number of people who have specific educational needs in a local and global sense.  Therefore, there is an inescapable certainty for educators and teacher training programs-that of having or acquiring the skills and experience to deal with students who are in this new process of learning and becoming.
Cultural identity
In a globalized world, healthy personal, social and cultural identities become that much more pressing because the need to belong, the need to feel safe, productive and being able to interact with dignity and equality is strong.  Family structures are being impacted by immigration flows and economic needs. Technology is influencing knowledge and access to information that has direct bearing to identity, diversity and equity.  These and other personal and social changes, demand a strong, healthy and grounded cultural sense of identity as well as the development of personal-social skills to help teachers and students confront social and education problems of today and those faced in the future. Developing competencies and skills based on a Humanistic and Systems perspective will guarantee the ability to negotiate identity and diversity conflicts from a sensitive, tolerant, empathic and compassionate manner.  Understanding the self, understanding the other, respecting and appreciating unity through diversity (Saenz, 1997), as well as promoting a strong cultural identity, is the key for success in the global society of today in order to achieve a healthy cultural and group identity, allegiances must be fostered along with a respect, tolerance and acceptance of the “other” and the other’s culture and group  (Cajete, 1994).  According to Erikson, (1970), the immigrant who goes to another country is changing his/her culture and faces the historical discontinuum that inevitably occurs in this process of adapting and surviving in a culture different from one’s own.  In this process of adapting to the new life, a cultural crisis occurs, once that crisis is solved, a new identity, is then formed. This author suggests that when the impact of racism, prejudice and oppression on education and in the development of a cultural self or identity, is recognized, better understood and controlled for, a healthy border personality then has an increased possibility of developing.  
Along the U.S. – Mexican border, a border cultural identity is formed.  For border residents, there is minimal or no sense of loss, of feelings of not belonging, neither-here or there, and there is no sense of historical discontinuum, nor of having outgrown one’s  community nor of having to cut off ties with family and friends who stayed behind in the country of origin.  Instead, it is a place where people can inoculate themselves against the forces of racism and prejudice. It is a region where the process of acculturation-adaptation and assimilation is challenged.  A border cultural identity and pedagogy is an ongoing, flowing and constantly changing phenomenon whose understanding can and transformation can only come from a humanistic and systems theory perspective. Through a humanistic perspective coupled with critical pedagogy, social and cultural relationships are redefined so that those who are un-empowered become empowered, and the language of separation and non inclusion becomes a voice of the past (McLaren, 1995; Ovando & McLaren, 2000).

Cultural identity and school success

A working definition of Cultural identity is,  in the language of humanistic mental health, “owning” the social, cultural and psychological self, as well as developing a sensitive, respectful relationship and recognition of the other.  There is ample research showing a strong relationship between cultural identity and school success (Noguera, 2005; Suarez Orozco & Suarez Orozco, 2005). . Latinos, -Mexicans included- in the U.S., for example, have high drop out rates and a low number of college graduates (U.S. Department of Education, 2000) and Suarez-Orozco, Suarez-Orozco (2005) attribute this to a loss of cultural identity.  In Mexico, the statistics, in spite of the current high poverty levels, lean toward positive numbers for the Mestizo population, but not for the indigenous population where the numbers for school performance in early childhood, k-12, and in higher education is dismally low (INEGI, 2004; Flores Crespo, 2005). 
 Having a healthy identity not only guarantees school success but also contributes to the development of new competencies and skills.  Among which, are accepting differences in others that much more readily, because inherent in this identity is the development of a high sense of tolerance, accommodation and adaptation to the other; a cultural identity, where the language of “me-we-us” –systemic- is developed. Border Pedagogy, in practice, has developed into a framework of thought that allows for the understanding of border students and immigrant people in general, who live in a culture different from their own. When a person migrates to a different country and the forces of racism and prejudice pose a threat or a challenge to being accepted, embraced and validated,  then a sense of the cultural self or the sense of cultural identity becomes threatened and consequently, a cultural identity crisis takes place.  Erikson (1968) suggested that an identity crisis takes place when the person loses the sense of “personal sameness” and the sense of having “historical continuity”.  Today’s rapid demands for technological change, global economy, immigration patterns, dynamics of world and local politics would suggest that it is reasonable to assume that cultural identity crisis will be more prevalent now than before. Border Pedagogy then attempts to buffer the internal conflict and give historical and cultural continuity to the cultural self.

In some cases, there is no problem in adjusting to the different culture and therefore no cultural identity crisis takes place.  However, when a cultural identity crisis takes place, individuals who succeed in resolving this crisis will develop the attitude and the skills necessary for facing future challenges in life. But the identity crisis may well be recurring, as the changing world demands a constant redefinition of the self. Erikson, (1970.) suggested that people experience an identity crisis when they lose "a sense of personal sameness and historical continuity". Given today's rapid development in technology, global economy, dynamics in local and world politics, identity crises are expected to be more common now than 30 years ago, when Erikson formed his theory.
In their own words

The following are some of the comments made by students and teachers who have participated in Border Pedagogy related experiences:

· “I’ve learned to appreciate the pluses of both countries and have developed a loyalty to both.  I’d like to teach and do research in both countries.  I can do it.”

· “Having the doctoral experience in Tijuana has motivated me to push forward so that I can go back to American high schools and undergraduate programs and talk to Latinos and tell them that a college degree and a PhD is possible.  I want to make a difference.”

· “Having classmates from across the border has forced me to reflect on many educational and social situations that I had ignored.  This has helped me to develop a greater recognition of problems on the Mexican side as well as becoming aware of the differences in studying and working on the “other side” (of the border).

· We all have families or friends in the U.S., now I can better  understand the transfronterizo students and the migrant students. I know I will become a better teacher and resource

· It’s important to learn about education and the U.S. and how it works.  I think it’s important for them to learn about us.
· “I love coming to the classes here in Tijuana, because it gives me a chance to talk to experienced teachers.  There is such a sense of warmth and acceptance.”   

· “Coming to Tijuana has given me the opportunity to improve my Spanish and therefore, I can better communicate with my students and their parents.”

· “Learning about both educational systems and about educational policy on both sides of the border has helped me understand my students better.”

· “As Mexicans, we tend to believe that foreigners are better than us, and this experience has let me be more objective and proud of our achievements as Mexican teachers.”

Humanistic and Systems theory applied to Border Pedagogy
To suggest that Border Pedagogy is humanistic and systemic, analyzing this work and experience from the framework of Family Therapy, Carl Roger’s humanistic philosophy and taking into account the guiding philosophy and mission of the universities involved, allows such conclusions as applied to cultural identity, equity and diversity issues in local and global educational, and sociopolitical realities of border people and border experiences.  A “family”, i.e.,  an organization, a community, a region, and a country, regards the family, as a whole, as the unit of treatment, and  emphasizes such factors as relationships and communication patterns, rather than traits or symptoms in individual members, (Glick, Spitz. 1992)." i.e, drop-out rates for Latino and indigenous populations are low because they cannot adapt to school.  The systemic perspective looks at factors beyond school for understanding and changing the situation.  The culture and the countries are systems with particular patterns of interaction that can be mediated and “counseled” to change. In this particular case, education becomes the agent of change.
Systems theory provides an understanding of the different concepts of individual and collective identity.  It is an approach that emphasized the interdependency of countries, groups and individuals, rather than focusing situations from an individualistic narcissistic and isolationist perspective and instead places responsibility for impact and transformation on a larger group context (Clark, 1997).  Patterns and behaviors are organized around interactions and within a hierarchy of interrelated subsystems.  The whole is greater than the sum of the parts and each part of the system affects all others. (Chalquist, 2001).  Interrelationships are emphasized more so than the components.  It is not linear in thinking or in application and when looking at poverty issues and education for ethnic minorities, the question of, “who and what is gained by having uneducated people” is begged (Teerikangas, Satu & Hawk, David, 2002.)
With this perspective, racism and prejudice are taken into account, policy issues can be considered as vehicles for educational change and most importantly, it can serve as a framework from which to establish collaborative educational programs and programs for social action as well as for establishing partnerships and networks of teaching, learning and research. The value of synergy is enhanced for the interactions and the combination of these interactions combine in a dynamic expression of wholeness.  System’s theory provides an excellent framework for developing teacher training programs that conceptualize the term, “community” as, classroom, school, region and country.  System’s teachers, therefore, will be better equipped to provide education and experience that helps develop a healthy and balanced cultural identity, promote equity and honor diversity.
Carl Roger’s (1975) humanistic philosophy and concepts of Unconditional Positive Regard", Empathetic Understanding, and a Fully Functioning Person and the Self are helpful when applied to analyzing Border Pedagogy work.  Recognizing border people as having a unique phenomenological world, having worth and self-worth is of incredible value when looking for congruence between self and experience so that personality adjustments are more flexible, less rigid and able to show empathy, compassion and realness of mind and action.   For these changes to occur teachers must come into a direct and personal encounter with the learner, with his/her culture; meeting the student on a person-to-person basis and needs to encompass and integrate the multiple layers of meaning and experience, rather than narrowly defining the student with grades, scores and tests. The human capacity for awareness and the ability to symbolize gives us enormous power, but this awareness is a double-edged phenomenon: undistorted awareness can lead to full functioning and a rich life, while distortions in awareness lead to maladjustment and a multitude of destructive behaviors (Rogers, 1965; Shaffer, 1978; Bowers, 1993; De Zubiría, Miguel y otros, (2004). 
Proposal for a proactive teacher education program

We do not live in classless, race-blind societies.  We live with racism, discrimination and oppression and with great disparities and injustices in social, political and educational terms.  If teachers and teacher education programs follow the following principles of effective Teacher Education for Border Pedagogy, the field of education is on the right path for transformation of cultural practices and having positive outcomes.
Principles of Effective Teacher Education for Border Pedagogy    
1. To understand and teach how culture affects worldview. 
2. To recognize that immigrant children are in a process of cultural adjustment and that it is possible that they will at some point have an identity crisis in cultural and psychological terms.
3. To promote the importance of developing culturally competent skills: Culturally competent teachers and students.
4. To develop awareness of cultural taboos, nonverbal language. Different cultures value different things
5. To want to gain awareness of the dangers of the encompassing nature of labeling.

6. To be empathic and practice unconditional acceptance.

7. To understand the inherent oppression in the classroom and in educational policies.

8. To undergo humanistic experiential processes for concrete exploration of social and personal barriers.

9. To be willing and able to understand and learn how to teach biracial, bilingual, bicultural children and cultural trauma.

10. To be bilingual/plurilingual and multicultural, in order to be able to teach the children of today and tomorrow.

11. To have awareness and understanding that a Dual Identity is a delicate and exhausting balance, choosing what to hold onto from the native culture and what to embrace from the new one.

12. To understand the global and political forces that brought immigrant students to the classroom.
Conclusion

In Border Pedagogy/Pedagogía Fronteriza, border educators are working toward a reality where educators and teacher training programs will be able to create the necessary pedagogical structures that meet the needs of the immigrant student and the transborder students who live in the San Diego-Tijuana Border region as well as the needs of  second and other generation Chicano Latino students living in the United States and for Mexico’s indigenous population.  Both countries: Mexico and the United States have NOT made a convincing case for investment in education. In this collective search for truth, the result has been that education and education programs must take into account cultural values, diversity, identity and language into account, as well as building teaching and research partnerships with educators from both sides of the border. The role of educators in border pedagogy work is to strive for and create a balance between exclusiveness and inclusiveness, autonomy and community, diversity and homogeneity. Educators need to understand and recognize that boundaries are arbitrary and fluid and therefore, more than at any other time in history, there is a great need for Teacher Education programs that reflect Humanistic and Systems Theory content, process; and promote collaboration and partnership within and across borders, in order to have equity, diversity and a strong cultural identity at the local and global level of society.
If there be righteousness in the heart, there will be beauty in the character. 
If there be beauty in the character, there will be harmony in the home.
If there be harmony in the home, there will be order in the nation. 
If there be order in the nation, there will be peace in the world. 

                                                                                                           Confucius

.
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