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Students who enrolled through quota  at UENF and those who did not –

a  consideration for educator
There is a national concern in the sense of minimizing social differences and education has been mentioned as an important tool to reach this objective. On the other hand, it has been said that students of lower socio-economic status do not have access to the University due to their less favorable conditions to compete with those coming from middle or upper class. This situation has made governing authorities seek solutions to aid to diminish the differences. 

The state of Rio de Janeiro was pioneer in the implantation of quota system in public universities aiming at reducing the difficulty for less favored socio-economic students to enter the university. For César (2003) quotas are only modalities or strict means to practice affirmative action. When they are well developed they constitute efficient mechanisms to distribute scarce assets such as education. The policy of affirmative action is defined as “[…] a set of public and private policies of mandatory, optional or volunteer character, conceived aiming at fighting against racial, gender, physical deficiency discrimination and of national origin, as well as to correct or mitigate the present effects of discrimination practiced in the past” (Gomes, 2003, p.27).

The State Government has reserved 45% of the vacancies at State Universities for quota students, distributed as such according to the law number 4151 of September 04, 2003: 20% for students who have studied exclusively at public schools, 20% for dark or black students, and 5% are indistinctively distributed among the handicapped or those born in Brazil, but who belong to ethnic minorities. By black candidate and ethnical minority, the law refers to those who self-declare as such being the university responsible for creating mechanisms to prevent frauds. The skepticals criticize the issue of self-declaring the color, pointing out the interest of dishonest white candidates who are self-declared as blacks or of such racial background in order to minimize the difficulties of access to the University. Taking into account cases in which the candidate is inserted in more than one category, he/she may choose the type of vacancy he/she wishes to apply for at the time of application.

The first state legislation that presents selection and admission criteria for students of state public schools in public Universities was law 3524, dated of December 28, 2000. According to this law, 50% of the vacancies in state Universities were to be reserved for students from public schools (state and municipality). This law was complemented by the decree number 30766 of March 04, 2002, which disciplined the quota system for browns and blacks in the access to the two State Universities in the state of Rio de Janeiro. Afterwards, law number 4061 of January 02, 2003, presented the reservation of 10% of the vacancies in every course of State Universities for the physically handicapped students.

Thus, there have been previous legislations to the law number 4151 of September 04, 2003, in effect since the beginning of this study and which has instituted a new discipline about the system of quotas for the admittance at Public Universities in the State of Rio de Janeiro.

Although the first legislation referring to the access of distinct groups to the University dates of December 2000, the University where this study is carried out had its first admittance of quota students and non-quota students in 2003.

Both groups of quota and non-quota students undergo the same evaluation tests at the selection period at the University; however, the distribution of vacancies follows the percentage reserved for each group mentioned previously.

The determination of quotas for public school students, blacks and ethnic minorities is based on the assumption that students coming from private schools or those who have attended public schools only partially, present a better socio-economic status compared to the ones who have attended public schools throughout the course, as well as on evidences that brown and black students or those of ethnic minorities come from poorer families. It has been considered, among other things, that the ones economically privileged have greater possibilities to attend a private preparatory course for the vestibular and greater access to books. Consequently, they present better conditions to compete for vacancies at the University. With the system of quotas, the University may be neglecting students with higher performance on vestibular tests, independently of belonging or not to the quota group, since the classifications are done according to the percentage of vacancies reserved for each group, which has presently been reason for debates in Institutions of Higher Education, going through the process of implementation of the system of quotas.

Social inequalities are visible around us, and education can contribute for the transformation of the existing reality, creating a new culture and mechanisms that allow the access of those who, because of sharp inequalities, would have difficulties to enter a higher education course. Thus, the access of students coming from different social backgrounds in the University is beneficial. However, if on one hand, it is not possible to ignore the predominant role that formal education plays as a means of social upgrade and of development of a nation, what means to offer opportunity of access to education for everyone, on the other hand, any responsible educational institution must worry about maintaining a good academic level of its students, and, furthermore, it may not ignore the analysis of the consequences of innovating measures being adopted. If educating can mean to fight against the ideological urge and/or the legitimation of the status quo, as well as the possibility to broaden the person’s skills, the critical thought becomes inevitable in every work, and researches are resources that can provide subsidies for policies, search for solutions and/or alternatives.

The previous considerations have motivated a group constituted of five people, composed by professors and students, the latter being part of the Scientific Initiation program offered by the University and supported by CNPQ, to start a longitudinal comparative study of the quota and non-quota students of the day baccalaureate courses, a total of ten courses, who entered the Institution in 2004. It is expected to observe the group throughout its whole period at the University, with conclusion in 2007. The study takes place at Universidade Estadual do Norte Fluminense Darcy Ribeiro (UENF), located  in the north of Rio de Janeiro State.

The work aims at checking whether there is significant difference in academic performance, self-perception as student/self-esteem, and the integration of the group in reference to the students of the baccalaureate courses who entered the University in 2004 through the quota system (destinated to students coming from public schools, blacks and browns, and ethnic minorities), compared to those who do not belong to these groups. It also aims at verifying whether, along the course, differences related to the variables in check increase positively or negatively, that is, whether there is any change for the better or for the worse in relation to them. The group still intends to observe whether there is a significant difference in the variables observed among quota and non-quota students attending different courses of the University (Humanities, Technological, Agrarian and Biological Sciences). Once self-perception as student and self-acceptance may be related to the self-perception according to the judgment of peers, professors and families, it will also be verified how the distinct groups feel themselves perceived by those who live around them.

We point out that it is not an objective of this study to verify the adequation or lack of it in the implementation of the quota system at the University, but to observe whether there are significant differences of quota and non-quota students in the variables being considered, along the time they remain at the University. In other words, whether the characteristics evolve for better or worse.

With the study, we hope to obtain initial subsidies that allow the best understanding of the integration and academic performance of the groups being observed, as well as their self-perceptions as student and person, what may ease the implementation of strategies, aiming at their best performances.

The observation of the variables happen through the following resources: the academic performance is evaluated by the coefficient of annual performance of the students; the self-perception as student and person, through the use of a questionnaire composed of four parts, one of which contains questions related to the sociometric test, and another part referring to the characterization of the group.

The questions in the questionnaire were submitted to the evaluation of three “judges”, doctors in the area of psychology and/or psychology of education, and tested before its application with quota and non-quota students who were not participating in this study, and had entered University one year before the beginning of this research. There was also the intention to include one question to the sociometric test that could allow to check, besides isolation and leadership, the possible rejections by the class, but when testing the tool such question was refused and therefore eliminated (the students considered offensive to mention the classmates with whom they would not like to work, which is positive to a certain extent).

The questionnaire is predominantly composed of closed questions and the data obtained are treated through descriptive Statistics. The answers to the open questions are grouped in categories according to their content.

The variables being observed were chosen with basis on the acknowledgement of their relevance in personal adaptation, according to specialized literature. Without the aspiration of a greater description, next we will refer to the theories on which they are based.

The learning difficulties are due to biological and social factors. Reproducing Fonceca’s words (1995), “both mix, integrate and function in a complex dialectical relationship, obscure and dynamic, a relationship constantly present in the fields of learning difficulties” (p. 114). Studies have shown that even in people from the same lower socio-economic background, the differences are identified in their conditions of life. However, not aiming at excluding the genetic or inherited influences, the social conditions of poverty that take too long to diminish or to be eliminated, cause several types of deprivation in various levels: biological, psychological, and social. The biological factors, although being determinants in learning difficulties, contribute with an inferior percentage compared to sociological factors, and students who enter the University through the quota system for their presupposed unfavorable background, deserve special attention by the Institution that receives them. Researches have shown that learning difficulties may have originated or happen to originate from various factors of psychological nature related to the social factor “poverty” or “economic hardship” (Hess, R. et al, 1983).

The perception of the self as student and as person is related to the self-concept and to the self-esteem, respectively, and may be related to the success or failure in academic performance.

Self-concept is defined as “the feelings, attitudes and values that people have about their behavior, abilities and value” (Derlega, Janda, 1978, p. 129). Self-concept is important because how we perceive ourselves influences not only our behavior, but also our level of satisfaction with life. People who see themselves in a favorable way are likely to behave effectively in a variety of situations, are satisfied with their characteristics and abilities, confident of their value as individuals. Those who have a negative view of themselves are afraid of new experiences because they think that such experiences will lead them to failure; they are dissatisfied with their characteristics and abilities, and they feel insecure about their value as people, presenting high levels of anxiety. Many studies have demonstrated that students with negative self-concept have a dissatisfactory performance in school (Lucas, 2000).

The notion of self-concept comes way before the XX century, however, in the beginning of the last century psychologists refused the idea of studying it. It was due to the strong influence of behaviorism, with the concept that only the observable behavior and able to be studied under strict conditions controlled in laboratories, would constitute an appropriate area of study. By the mid XX century, the notion of self-concept became part of the interest of humanist psychologists headed by Carl Rogers, which believes that every aspect of the individual requires studies, including the subjective ones. For Rogers, the individual develops his capacities according to his self-concept, thus, in order to understand the behavior of an individual we need to understand his self-concept. That researcher believes that adjustment problems happen when there is inconsistency between an experience and the self-concept, resulting in anxiety and depression.

Self-concept and self-esteem present similar meanings, but there is an important distinction between them (Derlega; Janda, 1978): self-concept is broader and includes the various manners through which people may see themselves, or the many roles that they play in life, as well as it refers to the different manners that they see their personality. Self-concept includes the labels that we give ourselves. The term self-esteem is more specific than self-concept. Self-esteem involves the way we think about ourselves, whether in a positive or negative way.

It still must be taken into account, according to Derlega and Janda, the notions of ideal and real self-concept. The ideal self-concept describes the way we would like to be. The real self-concept has to do with the way we believe we are. Some people present close ideal and real self-concepts, others do not. When there is proximity between them, it is concluded that the individual has a good self-concept; such people are satisfied with the way they believe they are.

Self-concept is developed through the interaction with the others; we are not born with a self-concept. Parents play an important role in building self-concept because since very early children live with them. Rogers’s (1951) notion that the child’s acceptance or rejection by the parents or care givers is related to the child’s self-concept, is supported by results of researches. Rogers also believes that a positive self-concept is developed when the parents’ perception and behavior in relation to the child is consistent with the child’s self-assessment; in case of inconsistency it may cause lack of adjustment and negative self-concept.

Besides the parents, peers, professors and other people around influence the self-perception. If someone is accepted and respected by another who considers him important, such relationship will probably have a positive consequence in one’s self-concept. The experiences of failure affect the individuals differently, depending on their self-concepts. The results of academic performance, at the same time that it can be affected by the perception that a person has of himself/herself, it may influence this perception, existing, therefore, a reciprocal influence between these variables.

Glasser (1969) emphasizes that many children develop an image of failure when they start school. He believes that the best way for them to change this image is to have successful experiences, or to be taught that their efforts can lead them to success.

Specialized literature also mentions the relationship between self-acceptance and acceptance by others. The individual who has a good self-concept, who feels comfortable about himself, has greater acceptance by others.

People who present low self-esteem perceive themselves as less capable or less competent, or of a lesser value in comparison to others.

Researchers have concluded that people who present very high self-concept may be less well adjusted in comparison to those who present moderate self-concept.

School failure or success is not limited to the self-concept/self-esteem factor, but it involves many other factors, such as the integration of the student in the class to which he belongs.

Many students suffer with the rejection by their peers or with their indifferences, and these inadequate feelings reflect negatively in their learning. Researches have shown that we have the tendency to approach those who are similar to us (Harrison, 1976). This contributes to reinforce the importance to observe how the integration of students who entered the University through quotas and non-quotas is taking place, due to the possibility of socio-economic differences between the two groups.

The sociometric test is a resource that is available to know the integration among people in a group. It is defined by Moreno as “the tool that studies the social structures in terms of the attractions and repulses shown in the core of a group” (Alves, 1964, p. 15). The terms attractions and repulses were later substituted by choices and rejections. According to Alves (1964), the test can provide the following data with great accuracy: a) the position that each of the components assumes in the group (popular, isolated, excluded, not excluded); b) the relations of affinity, conflict, neutrality and lack of relations; c) The sociometric structure of the group: the mesh of communications (reciprocal choices), the focuses of tension (reciprocal rejections), the subgroups, the ethnic, religious and other barriers; d) The dynamics of the groups: the changes and the evolution of the processes in the core of the groups. Theoretically there is no group in which the test may not be used and offer information about its psycho-social structure, since there is an adequate variation of the techniques.

It refers to a very simple technique, which consists of asking the individual to choose from within the group to which he belongs, the individuals he/she would like to have as partners. The application of the test may be collective or individual and its application technique takes approximately 15 minutes. The necessary materials consist of only paper and pencil and graph paper for the sociometric matrix. The evaluation technique of the answers includes the application of statistical formula. The test enables to verify if there are isolated students, and if confirmed, in which groups this happens with greater frequency. It also permits to verify, among other things, in which of the groups there is greater evidence of leadership.

During the four years accompanying the groups the application of the instruments is planned (sociometric test and questionnaire) for the first semester of each year; in the last semester before the end of the course, the instrument is to be reapplied. 

The group being observed is constituted of a total of 317 male and female students, with a majority of females (55,84% of the students). Of these, 193 students entered without a quota or 60,9% of the total group; 124 students entered through quotas, or 39,1% of the total group. Of the quotists, 81 students or 25,5% of the total group entered using quotas of public schools; 43 students, or 13,6% of the total group, entered with quotas for black students. It can be observed, thus that students using quotas from public schools predominate, or those who made the option for quotas of public schools. Only one student entered using quota of minorities, and for this reason he was excluded from the study.

The great age concentration ranges between 22 and 18 (2004), that is, 89,27% of the group. Within this range the modal frequency corresponds to the age of 19 (28,07% of the subjects). 

The level of education of the majority, both in relation to the fathers and the mothers, is high school (29,9% of the fathers and 23,66% of the mothers). In general, the percentage of fathers with higher education is smaller than the percentage of mothers (18,30% and 31,23% respectively), which seems to reflect the present tendency of higher education for women in comparison to men.

The majority of the students’ families live elsewhere, in another city or in another state (61,2% of the families). The relationship in the homes interferes negatively in the studies for 5,0% of the students, living with their own families or with other people. The majority of students, living near or far from their families, said to own an appropriate place to study at home.

Up to the present time, two collections of data have been made, in 2004 and 2005, and we are starting the 2006 one. The analysis of the data in 2004 were concluded, however strikes at the University and other interferences delayed the conclusion of the analysis for 2005. For this reason, we will limit our comments to the 2004 results, referring to data collected when students had had only two months of classes at the University.

The 2004 data analysis provided us with a lot of information; however, due to restriction of time reserved for each participant of this event, and also for being an event whose objective is to discuss teacher education, the group decided to limit the presentation to one finding of the study, which can be related to the theme of this meeting.

What refers to the possibilities of academic performance or success, it was found that 94,4% of the quota students and 95,3% of the non-quota students identify themselves as students with average to strong possibilities of academic performance or success. Nevertheless, the average coefficient of academic performance of quota students in the University was 6,3, while the non-quota students had an average of 6,4. Thus, both groups present grade coefficient below seven (7,0), minimum grade established by the University for exemption of the final examination.

As it has been previously mentioned, 61,2% of the students come from other localities, therefore they do not have affectionate support of the family and going through times of adaptation to new environments and to the university life itself, which may reflect in their academic performance; however, this does not exclude the need for a greater analysis by the educators of the situation, because, among other reasons, the results may show a discrepancy between the student’s experience in high school and at university related to the formation of educators of both levels.

The questionnaire was answered before the results of the tests were given out by the University professors, which reinforces the assumption that the self-perception of students with a good academic performance is the reflex of their previous performance, that is, in high school.

We shall point out that we have informally listened to students’ reports in the sense that university professors are highly qualified, but the majority of them need pedagogical formation for transmitting their knowledge adequately and to achieve the students (lower). Theorists of education such as Ausubel (2000) reinforce the idea that in order for learning to be significant, it must start from the point where the student is; however, if the discrepancy between the contents in high school and university is too large, “coming down to reach the student” wouldn’t the University become an extension of high school? Students also complain about the incompatibility that very frequently exists between concepts learned in high school and at the University. To what extent is this not a reflex of the depreciation of the educator’s career at all levels, since, in order to survive the professional carries an overload of classes, running from one institution to another, without the chance of being up to date and conditions to acquire sources of information? These are considerations that we bring to this meeting.
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