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ABSTRACT


The world is now a global village and people of various nations find themselves living, studying or working in, or doing business with countries other than their place of origin. Human diversity has therefore become a common phenomenon in every nation with each diverse group and culture adding its own quota to the national or global well being. The concept of globalization became more obvious in the later part of the twentieth century as a result of advances in science and technology which made it easier to extend and transmit information and knowledge beyond national boundaries. Globalization is not only in terms of trade and money flow. The dimensions of culture, politics and environment have become very significant. Nations have become increasingly aware of the interrelatedness and interdependence of human societies and so, increasing efforts are made in striking a balance between diversity and integration. This new awareness created multicultural communities that are bound together by centripetal forces of mutual respect, understanding and tolerance and multicultural education is used to foster it.


Multicultural education focuses on providing each child in the society equal opportunity to achieve his potential irrespective of creed, sex or physiological characteristics. It respects cultural diversity both within and outside the nation and in a global perspective. It encourages equity considerations for minority and disadvantaged groups, teaching social justice, removing biases, prejudice, discrimination, social intimidation, stereotype, racism and sexism. Multicultural education advocates curriculum reforms that will include subject matter content about other cultures, going beyond national boundaries and objectively seeing what is going on in other societies as it impinges on other countries’ economy, health, politics etc.


This approach has implications for teachers who will be required to develop multicultural competencies and values. Nigeria’s experiences at multicultural education, howbeit micro in outlook tried to integrate its very diverse cultures. This might help other nations to plan how to develop their own diverse communities to achieve equity and relative peace among their varied cultures.

Equity in diversity through multicultural education
Introduction


Human diversity has become a common phenomenon in every country as the world has become a global village, enhanced by developments in science and technology. Some people think diversity is bad because of differences in ethnic group alliances, ancestry, customs, language and religion, but in actual fact, such differences can be positive and relationships between groups need to be developed without tension. In situations of conflict often generated by human greed and desire to control the wealth of nations, economic and social development can be compromised. However, growth can be fostered by integration which engenders mutual understanding, trade and economic diversification. If well harnessed, the differences can become assets and advances in technology have awakened awareness of the interrelatedness and interdependence of human societies, increasing efforts in striking a balance between diversity and unity. This awareness creates multicultural societies that recognize the essence of globalization.

Globalization


Globalization is viewed by some as a threat to national identity because they see it as a process whereby the inequalities between the nations are heightened as bigger and more affluent nations move into the poorer nations, exploit their cheap labour, tap their raw materials and use the process to dwarf social progress in those developing countries. On the other hand, some others, including the author, see it as an essential process of economic development whereby nations are linked together by centripetal forces of trade, economics, mutual respect, understanding and tolerance, thus providing opportunities for truly worldwide development, reducing ignorance and poverty. Countries that have these outward-oriented policies have been transformed into further progress as they carry the concept of globalization not only into trade, but also into other areas of health, environment, political thought and education. Educational interventions aimed at fighting illiteracy using information exchange, have improved chances of better job opportunities for many and so is recognized globally as an index of individual and national development.
Global Education


Global education is not just talking about educational practices across the world. It is about the scope of education covering what education can do as the peoples of the earth, try to understand, interact with, and exploit the environment in order to achieve future goals. Hanvey (1976) sees global education as an interdisciplinary approach that raises consciousness that recognizes the need to appreciate other viewpoints in the light of similarities and differences which bring out interrelationships and interdependencies while at the same time seeing the possibilities for participating in developing the world. Banks (1997) maintains that there should be a delicate balance between diversity and unity in even democratic multicultural nation-state and all should co-operatively participate in the development of a just and moral nation-state.


Through global/multicultural education, we recognize the rights of other diverse groups; the interdependence and interrelatedness of nations; the need for co-operation with others; the need to take responsibility for achieving peace and creating opportunity for others to share and care for humanity. In essence, global education recognizes cultural diversity in a world that must be helped to sustain peace, social justice and co-operation in achieving social, economic, political, technological and even environmental change. It is in this context that Nigeria’s experience becomes important.

Nigeria’s experience with multicultural education


In spite of the political uncertainties in many African countries, Nigeria presents an example of a culturally diverse country that has made serious efforts to achieve unity through education.


Diversities in Nigeria include socio economic status, exceptionality, geography, ethnicity, language, culture and religion. Nigeria has about 250 identifiable ethnic groups each with its own distinctive language, history and culture. Nine of the languages, Hausa, Yoruba, Ibo, Efik, Fulfude, Nupe, Kanuri, Ijaw and Tiv are written and spoken. The linguistic diversity has made it difficult to adopt any as a national language, so Nigeria adopted English, the language of the “colonial masters” as her official language. Geographically, Nigeria lies on the west coast of Africa and has a tropical climate that is controlled by the seasonal movement of the Inter-Tropical Convergence Zone (ITCZ) whereby two prevailing winds-the south westerly winds that come from across the atlantic ocean between May and October bring rain while the north easterly winds from across the Sahara Desert bring the dry season from November to April. These rainfall regimes control the vegetation and the agricultural activities of the people. The agricultural products in the south where the rainy season is longer and rainfall higher (about 4,000 mm) include forest products like cocoa, oil palms, plantains, yam, cassava, sweet potatoes etc, whereas in the north where rainfall is less have grassland vegetation and produce grains, cattle and other vegetables. While the north has many pastoral cattle rearers, the south has migrant fishermen in the coastal areas.


Islamic religion and education came to the north in the 11th Century while Christian influence came from the south in the 19th Century through British Christian missionaries. The British colonial government assisted the growth of western education in the country. These two religions have influenced the general lifestyle of the people in the area they hold sway. The resistance of the Moslem north, to the advent of western education gave the south a head start while the north became an educationally disadvantaged area. No serious effort was really made by the British government to address the issue of diversity in the country they fashioned out as a single political unit. The people did not understand themselves and the political structures crystallized mainly along ethnic lines, so six years after achieving independence in 1960, a gruesome war that lasted for 3 years broke out as a result of biases, prejudices and stereotypes developed along ethnic lines. Thanks to some international bodies like UNDP, UNESCO, UNICEF etc. that came to the rescue. They taught Nigeria that the solution lay at the doorsteps of EDUCATION. In 1969, therefore, Nigeria started moves to unite and transform the society through education. 

Nigeria’s attempts at multicultural education

At a national curriculum conference in 1969, Nigeria accepted to use education to foster national unity, so, based on the philosophy of a united and harmonious, democratic nation, Nigeria in 1970 decided to pursue peace and justice through a national education system that provides equal opportunities for all, irrespective of religion, gender, ethnicity or physiological conditions. It therefore produced a national policy on education which is revised periodically as the need arises, taking care of primary, secondary and tertiary levels of education as well as special areas like mass literacy, adult and non-formal education, teacher education, special education etc. (F.G.N. 2004). To address the issue of specific areas of diversity, the Federal Government of Nigeria put in place a few structures like:

1. The establishment of two Federal Government Secondary Schools in each of the 36 states of the Federation. These schools are known as unity schools. One of these colleges is exclusively for girls while the other is mixed. Admission into the schools which are largely residential, is based on state quota, to encourage people from different ethnic groups to live together and try to understand each other. It also addresses the gender issue, encouraging female education.

2. Integration of the physically handicapped especially the blind, deaf, dumb and paraplegic into the regular school system at all levels.

3. Centralization of admission into tertiary institutions under the Joint Admissions and Matriculations Board (JAMB) which distributes candidates into tertiary institutions using a formula based on (a) merit, (b) catchment area (c) educationally disadvantaged areas. This ensures that institutions receive a mix of candidates from different parts of the country irrespective of religion or ethnicity.

4. The establishment of a National Youth Service Corps (NYSC) whereby young graduates from the tertiary institutions go into a one-year mandatory service to the nation. They are posted to any state other their state of origin. Concessions are however made to married women who get posted to states where their husbands reside. Again, the NYSC scheme aims at developing a better understanding of the ethnic groups.
5. To encourage women to participate more in education, the Federal Government established Women Education Centres (WEC) in the Local Government areas so that they can get more literate and learn salable skills that will give them some economic security.

6. Elements of special education was made a compulsory course in all teacher education programs so as to help the physically handicapped students that will be integrated into the schools.

7. Nigeria also expanded the regular school system to take care of nomadic groups who either migrate with their cattle in search of pasture or with the water regime in search of either fish or agricultural land. This project was taken care of by the National Commission for Nomadic Education (NCNE).
8. Similarly, the National Commission for Adult and Mass Literacy was established to take care of education for all adults who missed the chance of education in their younger days.

9. More recently, Nigeria embarked on a Basic Education project that is both compulsory and free. This will further ensure that ALL go to school irrespective of SES or ethnicity, in the spirit of equity and social justice.

All these changes imply that the school curriculum was reformed to accommodate all possible groups. As Fraknel (1971) indicated, equality of educational opportunities should not be seen as perfect equality of achievements, but rather as a “direction of effort”. Nigeria has therefore made serious efforts directed towards giving all, the opportunity to get educated, to understand each other, remove biases and prejudices. The content of the school curriculum especially at primary and secondary levels include basic subjects like English, Mathematics, and Life Skills as well as Christian and Islamic religion to make for accommodation of divergent views while geography and history taught, cover both national and international dimensions. All of Nigeria’s neighbors are francophone, so the French language is now receiving greater attention in the school curriculum.

Some significant gains


No education system can advance beyond the level of its teaching force, so in all these efforts at national integration, the teacher education programs have been very significant especially with reference to the education of the nomadic groups.

The National Commission for Nomadic Education (NCNE) used teachers extensively to reach the pastoral nomadic groups, either in their camp sites or by distance learning using radios. They also used teachers to reach out to community leaders for support of the program. Conscious of the fact that government alone cannot carry the project, the NCNE developed the capacity of the people through advocacy, sensitizing them to the need through the use of radio, posters, extension services and meetings with community leaders.

Aided by the Federal Government of Nigeria (FGN), UNESCO, UNBP and World Bank, researches were carried out into the lifestyles, needs and migratory patterns of the migrant communities. The findings were built into the school curriculum and the training of teachers who taught the nomads insitu in their camp sites or through radio programs. For those who cannot afford personal radios, listening group centers were established to reach out to them. Supervisors were trained to monitor the teaching and collaboration with NGOs and Community Based Organizations (CBOs).

Government approved some university based centers for nomadic education to take care of research and evaluation; curriculum and materials development; teacher training and outreach as well as training for the special needs of the fishing communities. The NCNE succeeded in collaborating with some NGOs, CBOs, national and international agencies like the National Primary Education Commission (NPEC), National Teachers Institute (NTI), National Veterinary Research Institute (NVRI), AFRICARE, UNESCO/BREDA, UNFPA, UNICEF, DFID, etc.


With these efforts primary school enrollment for nomadic schools has been on the increase with about 53 percent of them transiting into the Junior Secondary School each year. (Table 1 in Appendix).


The National Mass Education Commission also made some significant gains. By 1982 when the Federal Government launched a 10 year literacy campaign and established agencies to carry the project to the rural areas the national Literacy rate was less than 40 percent, but UNICEF gave the figure as 67 percent in the year 2004 while the CIA World Book of Facts updated in April 2006 reports that it has risen to 68 percent in 2006. This confirms the statement by the Population Resource Center that the “male and female Literacy rates (in Nigeria) have greatly improved since 1980”.

Continuing Education Centers were established nation-wide, teaching numeracy, literacy and life skills. The two-way approach of “each-one-teach-one” and “fund-the-education-of-one”, adopted by the government raised the consciousness of the people to the value of education. As more parents got educated, they sponsored their children’s education. As a result, regular school enrollment has risen nation-wide.

The thrust into the rural areas led to the discovery of the scourage of onchocerciasis (river blindness) which was immediately handled and inoculations started to prevent its spread. 


The functional literacy provided through Continuing Education Centers and Women Education Centers gave many adults salable skills in carpentary, tie and wax dyeing, dress-making, preparing fast foods etc, and this has improved the people’s economic and social lives, especially the women who had for a long time been marginalized.


National efforts at gender equity still shows inequity in school participation in favour of the males (Table II) but a close look at the data for the females shows a steady, though gradual increase over the years. Many girls are not transiting into secondary education because of early marriage and the need to get into vocational training.

Taking care of the needs of Moslems in an education system that is basically western is an issue Nigeria has addressed through the teaching of Islamic Religious Knowledge as an alternative to Christian Religious Knowledge and by operating flexible school time tables to take care of different religious practices.

Conclusion


Nigeria’s efforts at using education to integrate a very diverse society is a successful one that has been achieved through teacher education programs and teacher management. Teachers involved in the adult literacy and nomadic education projects were specially trained to adjust their methods and practices to the needs and schedules of the target groups. They were also trained in advocacy and capacity building so that they can reach out to the rural communities, discuss with community leaders, the NGOs and CBOs and sensitize them to carry the project instead of waiting for government or an external agency, for as Aderinoye (2002.39) pointed out, “community involvement motivates community participation… as it assures them of future ownership” of the project. Many of the teachers were recruited from the target groups and that gave their commitment a boost and assured the communities that it was really a project in their own interest.


The efforts at mass literacy also worked because the teachers were trained to handle the adults and also encouraged through extra incentives to teach at hours extending beyond regular school hours. Nigeria’s gains in literacy which has a multiplier effect on other aspects like health, economy etc. was really significant. At independence total literacy rate was below 40 percent, but by the year 1980, the Population Resource Center gave male literacy as 47 percent for males while females were at 23 percent which places total literacy in a country with approximately 51 percent. By 2000, UNICEF gave total adult literacy as 67 percent while CIA gave it at 68 percent as at April 2006, confirming the observation by Population Resource Center (p.5) that “male and female literacy rates have greatly improved since 1980”.
Recommendations


Teacher education and management is significant to the development of multicultural perspectives and so:

1. Teacher education programs must equip teachers with multicultural competencies, helping them recognize cultural and ethnic differences with none being superior to the other, so that they can help their students accept and respect that position and also develop multicultural competencies.

2. Teacher education should emphasize global perspectives and cultural diversity, teaching inclusive broad-based curriculum that develops pluralistic attitudes and brings out the interrelatedness and interdependence of human societies.
3. Teachers should be taught to handle diversity with tact, respecting the ethnic and religious identity of each child, and incorporating opposing views in religion and culture into the school subjects they teach.

4. Countries with great diversities should infuse peace and social justice into their school curriculum and management of the educational system, recruiting teachers from across the diverse groups.

5. In countries where the literacy rate is low, teacher education should include training in advocacy and public enlightenment so that teachers can be involved in reaching out to the community as “missionaries” on community service, meeting with village chiefs, NGOs, CBOs to sensitize them to the needs.
6. The education system should provide teachers with periodic relevant workshops so that they can have the opportunity to send in reports of problems in the field and help develop strategies for further action. 
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APPENDIX

Table I: Enrollment into nomadic schools in Nigeria: by sex

	Year
	Male
	Female
	Male/Female

	1990
	13,763
	5,068
	18,831

	1991
	25,942
	10,559
	36,501

	1992
	33,463
	16,689
	51,152

	1993
	38,335
	15,253
	53,588

	1994
	42,738
	19,094
	61,832

	1995
	56,759
	35,751
	92,510

	1996
	63,638
	40,938
	104,576

	1997
	71,695
	47,081
	118,776

	1998
	89,931
	65,855
	155,786


Source; Monitoring, Evaluation and Statistics Dept. NCNE Kaduria.

Table II: Gender inequity in secondary schools in Nigeria.
	Year
	Male/Female
	Female
	%Female

	1960
	2,912,618
	1,083,147
	37

	1960
	2,911,741
	1,120,179
	38

	1970
	3,515,598
	1,299,598
	37

	1975
	4,889,857
	1,964,038
	40

	1980
	12,117,483
	5,292,363
	44

	1985
	13,025,267
	5,768,791
	44

	1990
	13,007,249
	5,877,572
	45

	1995
	15,741,207
	7,101,100
	45

	2000
	486,674
	216,102
	44

	2003
	633,272
	281,029
	44


Source: ǿ Aderinoye, R. (2002) p. 2.

             * Fed. Ministry of Education (2005) pp. 73 & 74 [for sampled schools only.]
