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Abstract 
This paper provides an overview of a research project (O’Meara, 2005) that examined disseminating curriculum messages through Health and Physical Education lessons. The paper uses a conceptual framework built around pedagogic devices (Bernstein, 2000) and teacher value orientations (Ennis and Chen, 1995).The discussion draws on data collected from Australian High School physical educators involved in disseminating health and physical education curriculum. The conclusion links implications of the research findings to the implementation of aids education programs, in particular, the need to recruit deliverers with the appropriate value orientations in order to reduce the gap between the intended and the delivered curriculum (Goodlad, 1984).

Implementation of a curriculum based health initiative involves more than merely delivering a new curriculum document to schools. The interpretation of these documents will vary from school to school. Goodlad (1984) describes these variations in terms of: the intended (the official curriculum document) and the taught (the teacher/deliverer’s delivery of lessons) curriculum. Within the state of Victoria , although no mandated curricula exists the government does expect that the Health and Physical Education Curriculum and Standards Framework II (HPE CSFII)  be implemented ‘as intended’. However, research findings (O’Meara and Swan, 2002) have indicated that in some cases the taught curricula within a physical education department does not reflect the ‘intended’ curricula HPE CSFII. 

This paper reports on the analysis of an in-service training program that aimed to train the staff of a physical education department in a government secondary college on how to plan curriculum that reflects the use of the HPE CSFII. This curriculum document provides the basis for curriculum planning and for reporting on student achievement in Victorian schools from Preparatory-Year 10 (ages 5-16). In the first section of the paper a theoretical framework provides the focus for the analysis of the results, the formulating of conclusions and the making of recommendations. This is followed by details of the in-service program and its analysis. The paper concludes with a discussion of the findings linking implications of the research findings to the implementation of HIV/Aids education programs, and some recommendations about recruiting deliverers with similar value orientations in order to reduce the gap between the intended and the delivered curriculum or program linked to health promotion activities . 

Purposes and Research Question of the Study
The purposes of the study reported in this paper were to: 

1. Define the intended HPE curriculum of the curriculum document authors and the group of teachers participating in the research.

2. Describe any differences between the planned and taught curricula of the teachers. 

3. Use a research validated scale (Sparkes, 1990) to discuss the perceived level of curriculum planning change reported by the teachers at the end of the training.

The research aimed to address the question whether or not secondary school administrators should expect to change the curriculum planning behaviours of their physical education department through the use of in-service training. This research question was built around the following argument: 

· If school-based in-service-training can be used by administrators to change the behaviours of their teachers

· And curriculum planning is an example of a teacher behaviour within the physical education department.

· Then secondary school administrators can use school-based in-service training to change the curriculum planning behaviours of their physical education department.

Conceptual Framework

Before seeking an answer to the research question it is important to unpack key terms from the argument. This section of the paper outlines a conceptual framework built around an the key terms of in-service training, teacher value orientations , change and reproduction rules.
In Service Training 

School based in-service programs can be viewed as either learning or training opportunities. (Forrester, Payne, & Ward, 1995) distinguish between the two by suggesting that learning is concerned with the development and emancipation of an individual while training aims to get employees to behave a certain way. Having a clear understanding of the type of training being delivered is important and the motivations of the audience is important as levels of teacher engagement in the activities will influence the degree of change in the practices of the teachers (Geijsel, Sleegers, Van den Berg, & Kelchtermans, 2001). 

Forrester, Payne and Ward (1995) consider training to be the ‘traditional’ approach to staff development. They label it as a form of socialization since employees are required to attend a series of scheduled training sessions about the rules usage of an innovation that is to be implemented from above.

Conversely, in-service programs that aim to develop employees, involves planning opportunities for them to learn so that they eventually fulfill their potential. (Smith, 1998) suggests that this type of program includes planning for employees to take some responsibility for their own learning rather than rely totally on external consultants to set up the learning opportunities for them.

Within the context of this research, the former definition of in-service training most accurately describes the type of training the teachers received. A poor school review had promoted the use of an external consultant to deliver mandatory training to the physical education department to help them make better use of the HPE CSFII while planning their curriculum.  

Change

When attempting to use professional development to change the practices of teachers, the planners of these activities acknowledge that different levels of change in an individual can occur. Sparkes (1991) identifies three levels of change that can occur when trying to get physical education teachers to use a new curriculum document. Superficial or ‘Level One’ change is described as the use of new curriculum materials and is considered by him to be relatively easy to accomplish. Transitional or ‘Level Two’ change involves getting teachers to modify their classroom practices and this is seen as a more challenging task. Finally ‘Level Three’ or ‘Real Change’ involves the transformation of the beliefs, values and ideologies that inform a teacher’s assumptions and practices. Sparkes (1991) considers such change to be extremely difficult to achieve. At the end of a training or reform effort some form of evaluation often takes place. Sparkes’ scale clearly defines for planners and administrators the types of change that may be expected as a result of the reform effort. This scale also offers some assistance to consultants who are asked to explain to administrators why wholesale change was not an outcome of the training.

Teacher Value Orientations
Another concept to assist with the interpretation of in-service training outcomes linked to curriculum innovations are teacher Values Orientations (Ennis and Chen,1995).Within physical education, Teacher Values Orientations has been used to classify the motivations of curriculum authors and teachers that contribute to defining the characteristics of a ‘physically educated’ person (Ennis, Ross, & Chen, 1992). Ennis and Chen (1995) have identified five orientations to represent the alternative physical educator belief systems. These are outlined in the table below.
Table 1

A description of five value orientations
	Orientation
	Description

	Discipline Mastery:
	a teacher who emphasizes knowledge and skills.

	Learning Process:
	a teacher who emphasises the development of process skills for independent learning regardless of content.

	Self Actualization:
	a teacher who emphasises the continual development of an individual’s autonomy

	Social Responsibility
	a teacher who encourages pupils to respect and cooperate with others 

	Ecological Integration:
	a teacher who promotes personal meaning for students via collaboratively developed curricular experiences to achieve personal and social goals




These five orientations will shape the content, teaching and assessment activities of both the authors of the ‘official’ curriculum document and those charged with the responsibility to teach it (Ennis, Ross, & Chen, 1992). When analysing the curriculum documents of both groups of authors, the five orientations can be used as a framework for defining the intended curriculum of each group. These five orientations also provide researchers with a valuable tool for describing any differences they discover between the intended curricula of both groups. 

Evaluative Rules: Reproducing the Status Quo in Physical Education classes

The final concept to be used in this interpretation of the in-service training are evaluative rules.  Bernstein (2000) uses the concept of evaluative rules to describe the potential of an individual to regulate pedagogic practice at the delivery level. In a similar fashion to Value orientations, these rules can act as a filter that has the potential to impact on the level of engagement of participants attending the in-service sessions.

Bernstein (2000) suggests that two types of evaluative rules operate at this level: the recognition rules and the realisation rules. The recognition rules enable teachers to distinguish the special features of a discourse by creating the limits of what it is and what it is not. The realisation rules on the other hand tell deliverers how to put the text (or curriculum) together and how to make it public, i.e. pass on the message to their students. Within the ‘intented’ (Goodlad, 1984) curriculum these rules relate to the regulative discourse. Collectively these two rules have the potential to directly shape what aspects of the discourse are reproduced at the delivery level . 

This section has been used to provide a brief outline of the key concepts linked to the research argument of this paper. It is suggested that the intention of any in-service training is to promote change, within this context, the socialization of departmental members with respect to their use of the HPE CSFII. Sparke’s (1991) hierarchy of change has been included to provide framework for describing the success or otherwise of this socialization attempt. Finally, the concepts of Values Orientations and Evaluative rules are used to discuss issues linked to the engagement levels of the participants.
The Research Context and Overview

The research project being reported as part of this paper was part of a much larger study examining the implementation of the Health and Physical Education Curriculum and Standards Framework II (HPE CSFII) in a Victorian Secondary School called ‘Newviews’. The aim of this project was to determine whether or not the HPE CSFII represents a pedagogic device that is being used to limit the diversity of physical education programs across the State. 

The setting for the research was a metropolitan co-educational school catering mainly for students from a lower socio-economic background. Currently approximately 1050 students are enrolled through Years 7 ​ 12. The research began after a panel of external auditors suggested that the school’s efforts to incorporate the HPE CSFII into the physical education curriculum were unsatisfactory. 

Once the preliminary research (O’Meara and Swan, 2002) had confirmed the panels’ findings, a series of training sessions with the physical education department were planned to address this problem. Six physical educators took part in the training, five of whom were recent graduates with less than two years teaching experience. The remaining member of the group had been teaching in schools for sixteen years. The training took place over a period of ten weeks. 
The specific goals of the training were to:

1. Raise staff awareness about the content and goals of the HPE CSFII 

2. Train staff in the use of a common template for documenting lesson plans

3. Introduce staff to different teaching approaches for teaching practical and theory classes.

The staff devoted two hours each week to developing a new curriculum document for the Year 9 program. Three sessions (Week 1, Week 6 and Week 10) involved delivery of some form of training, while the remaining seven sessions acted as a set time for staff to meet and write their curriculum documents. In order to maintain a manageable scope for both the teachers and the trainer/researcher a decision was made to limit the rewriting efforts to the Year 9 program. A decision was made to define Year 9 as equating to Level 5 of the HPE CSFII. 

The training was conducted because it was shown that the teachers were not using the HPE CSFII as intended (O’Meara and Swan, 2002). The first stage of the study involved identifying what where the intentions of the HPE CSFII as well as the intentions of the teachers. The aim was to see which value orientations were being promoted by the two groups. The intentions of the authors of the curriculum document were determined by identifying the value orientations being promoted within the ‘curriculum focus statements’ of the HPE CSFII (Board of Studies, 2000). In the case of the teachers, the staff were asked to complete a survey to ascertain which of the value orientations represented their intentions.

Once this had been achieved a comparison between the teacher’s value orientations and their teaching activities was made to identify any differences between their intended and taught curriculum. The results from the survey and the activities from the lesson plans produced at the end of the in-service training provided the data for this process.

During a semi-structured participants used a set of descriptors to comment on the levels of change they felt they had experienced as a result of participating in the training. The comments made during this section of the interview were also used to examine the levels of engagement being reported by the teachers participating in the training. 

The Research Tools and Methodology 

Conceptual Analysis  - Identifying Value Orientations in the HPE CSFII Focus Statements (Intended Curriculum) & the Locally Produced Physical Education Lesson Plans (Planned Curriculum)

Conceptual analysis begins with identifying research questions and choosing a sample or samples (Robson, 2000). Once chosen, the text must be coded into manageable content categories (Fetterman, 1989). By reducing the text to categories consisting of a word, set of words or phrases, the researcher can focus on, and code for, specific words or patterns that are indicative of the research question (Krippendorf, 1980). 

The conceptual analysis of the HPE CSFII and the lessons produced by the physical education teachers at Newviews aimed to answer the following research question:

1. What curriculum value orientations were evident in the HPE CSFII (the intended curriculum) and the Newviews physical educator lesson plans (the planned curriculum).

The five identified value orientations previously discussed were used as the overall framework for the categories. Key terms linked to each value orientation were then used to identify the presence of the different value orientations within the curriculum focus statement of the Human Movement and Physical Activity Strand of the HPE CSFII. In some cases it was necessary to place a statement in more than one category due to the combination of key terms within the statements. Once this classification was complete, it was possible to develop an understanding of the dominant value orientations being promoted through the document. 

A similar approach was adopted for analysing the lesson plans produced by the teachers after completing the professional development program. The results from the analysis of the HPE CSFII and the lesson plans produced during the professional development activity were used to identify some of the dominant value orientations in both the HPE CSFII and the lessons produced by the physical education teachers at Newviews.
Value Orientation Inventory- Short Form (VOI2-SF)- Eliciting the value orientations of the teachers.

A value orientation profile for departmental members was identified using (VOI-2SF). Full details of the development and testing of this tool can be found in (Chen et al. 1997). Collection involved all staff completing a 50-item questionnaire during term four. The teachers answered ten sets of five questions about value orientations. Teachers ranked the values statements in each set, awarding their highest priority a five down to their lowest priority being awarded a one. Traditionally, these scores would be then converted to T-Scores, using a 0.6 SD, to create high and low categories (Ennis, 1992), then graphed to create a Departmental VOI profile. However due to the low sample size the decision was made not to include this statistical treatment. Instead the responses were used to provide insight into the value orientations of the staff.
Semi structured Interview – Evaluating level of change achieved by the teachers during the professional development sessions 

After the completion of the in service the teachers who had participated in the in-service training took part in a semi-structured interview. Participants use the following descriptors adapted from Sparkes (1991), to identify the level of change they felt they had achieved as a result of the training
Table 2
A description of the three levels of change
	
	Descriptor

	Level 1
	The use of new and revised materials and activities , for example curriculum packs

	Level 2
	The use of new skills and teaching approaches . styles and strategies i.e. changes in their teaching practices that involve changes in their teaching role 

	Level 3
	Changes in beliefs ideologies and understanding with regard to pedagogical assumptions and themes. This may involve a major reorientation of philosophy and self image


Results

The intended curriculum of the HPE CSFII

Each level of curriculum in the HPE CSFII begins with a curriculum focus statement and examples of learning activities. The curriculum focus statement was considered to represent the intended curriculum as it ‘outlines the major content to be covered’ (Board of Studies, 2000), 

Given the nature of the subject, findings suggesting a strong emphasis on discipline mastery came as no surprise. Key term markers highlighting the influence of this orientation include references to disciplinary knowledge, skills and fitness in statements like ‘proficient performance of motor skills, the maintenance of fitness, and the expansion of knowledge about motor skills or movement concepts (Ennis, 1992). The frequency of such examples taken from the fourteen sentences of the Curriculum Focus Statement provides clear evidence about the presence of the discipline mastery orientation.

Table 3
Discipline Mastery exemplars from the HPE CSFII Curriculum Focus Statements
	‘demonstrate coordinated body actions’
	‘adapt motor skills’

	‘participate in games’
	‘expanding knowledge/ range of motor skills’

	‘implement movement responses’
	‘take part in activities’

	‘achieve goals, and practise drills’
	‘practise movement skills and patterns’

	‘participate in ways’
	‘participate in activities’

	‘concepts of perception, feedback, force’
	‘measure their own fitness’


Evidence of a strong emphasis on the Learning Process Orientation was also found Ennis (1992) suggests that statements such as  ‘devising drills’, ‘learning strategies’ or ‘analyzing skills are indicative of a curriculum with this value orientation. The slightly higher frequency of related terms suggested the influence of Learning Process Orientation was at least the same, if not slightly more stronger than Discipline Mastery.

Table 4
Learning Process exemplars from the HPE CSFII Curriculum Focus Statements

	 ‘devise movement responses’
	‘explore the concepts’

	‘develop their understanding’
	‘further develop their understanding’

	‘plan strategies’
	‘examine influences’

	‘consider the relationship’
	‘develop evaluation tools’

	‘evaluate initiative’ 
	‘identify and address issues motivation issues’

	‘explore views’
	‘identify and address issues motivation issues’

	‘suggest meaning’ 
	‘examine a range of strategies’


From the results it was concluded that a curriculum that placed equal emphasis on Discipline Mastery and the Learning process would be representative of the intended curriculum of the HPE CSFII

The intended curriculum of the teachers.

As mentioned previously, the small sample size did not allow for the statistical treatment of raw data employed in traditional investigations using the VOI-SF (Chen & Ennis, 1996; Chen, Ennis, & Loftus, 1996; Ennis & Chen, 1995; Ennis, Ross, & Chen, 1992; Ennis & Zhu, 1991; Solomon and Ashy, 1995). Instead, the responses of staff were examined to see which if any of the value orientations was consistently rated as a high priority amongst the staff. In this instance a high priority was a value orientation that was assigned a rating of a four or five out of a possible score of five.

Across all staff, Discipline Mastery was identified as the most influential value orientation shaping their planning and teaching. Four out of the five staff members rated the Learning Process a close second. While the responses of the remaining staff member indicated that the Learning Process was the least influential orientation as far as planning and teaching was concerned.

These findings suggest that in most cases the intentions of the staff and the intentions of the HPE CSFII were similar. This result would suggest that the issues of using the HPE CSFII in a way different to what was intended, may be linked to the how the teacher planned and taught their lesson rather than conflicting intentions about what it means to be physically educated.

The taught curriculum and how it matches teacher’s intentions.

Sixteen physical education lesson plans were produced during the in-service program. The task was divided evenly between all the physical education teachers who took part in the term long in-service programs. As with the HPE CSFII, the lesson plans were examined for the value orientation it promoted. Each lesson was divided into three sections: introduction, the body of the lesson and the closure providing 48 sections for analysis. 

Of the 48 sections examined, 45 sections indicated a strong presence of the Discipline Mastery orientation. The condensed outline from the sample soccer lesson below is indicative of the type of lesson plans produced.

Table 5
A breakdown of a typical teacher lead lesson plan

	Warm Up (10 minutes)
	Jog around oval

	Drill One (10 minutes)
	Close Dribble emphasizing control

	Drill Two (10 minutes)
	Line drill -Passing and Trapping 

	Drill Three (10 minutes)
	Line drill- Heading 

	Drill Four (10 minutes)
	Triangle drill- Throw ins

	Drill Five (10 minutes)
	 Groups of Three- Goalkeeping

	Modified Game (20 minutes)
	Mini Soccer – Round robin

	Cool Down (10 minutes)
	Stretch & Pack up equipment


The only references to a Learning Process orientation were found in the sole theory lesson to be found in the curriculum. It involved an assignment that investigated 

Table 5
The sole exemplar of the Learning Process
	Brainstorming
	Government participation initiatives

	Internet Research
	Government participation initiatives

	Identification Exercise
	Of local issues affecting participation

	Strategy Development
	To address local issues


The strong emphasis on drills and minor games (over 90 percent) along with the emphasis on the teacher controlling the content and task progression of the lesson indicated the dominance of Discipline Mastery value orientation in the taught curriculum of the teachers. Once again there was little to no indication of the presence of any of the other three (Self Actualization, Ecological Integration and Social Reconstruction) value orientations.

The minor influence of the Learning Process orientation (around 6%) provides an interesting example of differences between intended and taught curricula. On the one hand, for the Department as a whole, the dominance of Discipline Mastery at the expense of the Learning Process is a clear example of the intentions of the HPE CSFII not being realized in the lesson plans of the teacher. The message conveyed by the language used throughout the lesson plans, left little doubt that the teacher took on the role of instructional leader during most phases of the lesson.
‘ Students do two upper body and two lower body stretches, holding for ten seconds’

‘Divide group into pairs in two straight lines facing each other…give each pair a ball’

‘Get groups into two teams and finish lesson with minor game of tee-ball’

Furthermore, the absence of Learning Process activities also indicates a lack of consistency between the intentions of the majority of staff-members who failed to represent their intentions in the lesson plans they wrote. 

In service training and the ‘Levels of Change’ achieved 

Using the Forrester, Payne and Ward (1995) definition the in-service program represented a series of training activities that aimed to get employees to behave a certain way. It represented an organizational socialization activity (Lawson 1983). Staff were not given a choice regarding participation, instead they were required to attend a series of scheduled training sessions about the rules usage of HPE CSFII.

The level of change experienced by staff members was linked closely to their experience. Five out of the six staff members, all of which had less than two year teaching experience, perceived the differences in their behaviour to represent a level two or transitional changes. 

‘Approaches, sure even just some of the new skills that I have learnt, just out there you know, just for that double session and a couple of nights that are new skills there and how do you approach teaching, you know what you want and what I want this unit to learn and how are they going to learn it and how am I going to assess that learning.  I sort of learnt that a fair bit’.

[Comments of a younger department member]

The remaining, more experienced staff member (16 years teaching experience) candidly admitted that he could neither admit to using the HPE CSFII nor say that he had achieved Level 1 change.

‘So, to me personally no it [the HPE CSFII] is not something that really excites me,…’ 

‘…the CSF or whatever, is no high priority need.  I am more concerned on the ground level about what is happening over in the gym area and health area…’

‘… You know you have done it a hundred times before, so you are not going to sit down and spend time with little arrows going around the cones and all that sort of stuff [Documenting your lesson plan]’.
 [A selection of comments from the experienced teacher]

Discussion

The research set out to determine if school administrators should expect to change the curriculum planning behaviors of their physical education department through the use of in-service training. An answer to this question will be provided by revisiting the three concepts of value orientations, levels of change and evaluative rules.
Value Orientations of Teachers and the HPE CSFII

Some interesting trends can be observed between the value orientations of the Level 5  ‘Human Movement and Physical Activity Curriculum Focus Statement’, the teacher value orientations and their lesson plan documents. Results from the VOI-SF identified the majority of staff as having strong orientation towards Discipline Mastery and the Learning Process. Conversely the examination of the activities within the lesson plans portrayed Discipline Mastery as the dominant orientation and a low emphasis on the Learning Process. While these conflicting outcomes may appear puzzling it not unusual. Previous studies (Placek, 1984) on physical education lesson plans have reported the dominance of the Discipline Mastery approach to teaching. The researchers found that the teachers within their studies spent only a small amount of time planning how they were going to convey the key aspects of their value orientation e.g. ‘Learning Process’ to their students. Solomon and Ashby (1995) found that a lack of skill within pre-service teachers who had ‘lofty’ educational goals, forced them to adopt the more traditional ‘Discipline Mastery’ approach that saw them transmitting skills and knowledge to their student via physical activity. Although this study was limited to pre-service teachers, given that four of the five staff members had been teaching for lest than two years, I believe that the same can be said for the group in this investigation.

Previous research (Ennis et al, 1990; Virgilio, 1984) on the use of a theoretical model to shape curricula stresses the importance of time spent on formal lesson planning, especially when a teacher is attempting to promote a complex approach like the Learning Process. Taking into consideration the time related concerns raised by teachers, despite the allocated time for consultation, provides a possible explanation for the absence of the Learning Process from the lesson plans. 

The literature highlighted the roles of value orientations and lesson planning skills in shaping the taught curriculum of a teacher. The challenge for those delivering a professional program on initiatives  HPE CSFII is to take the intention of the document and translate them into tangible examples for teachers to use in their classes.

Levels of change achieved

The main goal of the school’s principal was to shape the lesson planning and teaching behaviors of his teachers. His strategy for achieving this was to enlist the services of a trainer who knew about the HPE CSFII and could teach his staff how to document lessons that reflected it use. The assumption was made that staff were supportive of the HPE CSFII and that all was required was some instruction in lesson documentation and teaching strategies. Using the Sparkes’ (1991) definitions the principal was seeking ‘Level Two’ or Transitional change.

At the end of the training most of the staff had developed lesson plans that demonstrated that they could use the common template to document activities based on the HPE CSFII- based lesson plans. Although not reflected in their lesson plans, interview responses would suggest that some staff had made changes in teaching practices. On the basis of this evidence, it would be tempting to conclude that the training had shaped the practices of the teachers; however, with direct observation of these lessons in action this is simply not possible. Worth noting, there were no examples of staff reporting a ‘level 3’ ideological change , a situation Sparkes (1991) suggests rarely occurs in educational settings.
The Dynamics of Power at the Delivery Level 
In Bernstein’s Model (2000) practices of teachers are not something that are mechanically reproduced versions of the intended curriculum In some instances the curriculum documents alter the pedagogic practices of teachers while in other situations the practices of teachers remain unchanged. As mentioned previously Bernstein (2000) uses the concept of evaluative rules to describe the potential of an individual to regulate pedagogic practice at the delivery level. Within the context of the Newviews research, I am asserting that the value orientations of the teachers serve as a set of recognition rules that teachers use to set the limits of the HEP CSFII in terms of what it is and what it is not. With respect to the concept of realisation rules, informing deliverers how to pass on the message to their students, we feel that the lesson planning skills of the deliverers also contributed shaping the taught curriculum of a teacher. .As a result , collectively these two rules directly impacted on what aspects of the intended curriculum are reproduced at the delivery level . 

Conclusions and Recommendations

The WHO/AFRO (2002) identifies enabling as one of its three main strategies for the implementation of health promotion. This strategy involves taking action in partnership with individuals or groups to empower them by strengthening their health knowledge and the skills via health education

Embedded within this definition are examples of various value orientations, i.e. discipline mastery (health knowledge and the skills) and self actualization (to empower) and ecological integration (taking action in partnership with individuals or groups). Identifying which of theses three areas the program designers wish to emphaise is an important step in enhancing the likelihood of reducing the gap between the intended and delivered curriculum.

If the aim of the program is to truly empower individuals, then it would be necessary to eventually progress individuals beyond health education, where the learner is reliant on the delivers knowledge and skills to a point where the learners become health promoters as they voluntarily choose to apply their acquired knowledge and skills when making decisions about their health.

Linked to the notion of empowerment is the type of in-service training associated with the health promotion program. For programs that seek to develop their audiences it would seem logical to run training program that seek to develop the deliversers by including opportunities for them to learn so that they eventually fulfil their potential as health educators and promoters . As with the health promotion initiative the aim should be for the deliverers to take some responsibility for their own learning rather than rely totally on external consultants to set up the opportunities for them to promote health to the intended audiences .

To enhance the likelihood of this approach being relayed onto the groups and individuals with the community, the time invested during the selection of deliverers should be considerable. If training is to be successful, activities should be limited to assisting delivers to either use new documents when planning, or incorporate new teaching practices into their sessions as they . Any in-service activities that attempt to change the values and beliefs of teachers, especially experienced teachers, will have a limited impact on the long term behaviours of the staff.  Having deliverers who need only achieve a Level 1 would greatly enhance the fidelity of the messages reaching the groups and communities. Resting the responsibility of delivery with individuals or teams who share a different or incomplete value orientations ( level 3 change) may result in teachers not recognizing the intended messages of a program an  causing them to reduce the key messages of a program to something ‘outside the limits’ of their health promotion sessions . 

In the case of those teachers that need to change their teaching styles and practices (level 2 change) time and training must be devoted to their development. Without such an investment they may remain unaware of how to pass on the health promotion messages to their audience. Like the teachers at Newviews, the absence of the necessary skill may result in the deliverers reverting to traditional practices which do not align with the educational outcomes they are trying to achieve
Finally it is important to realize that like the deliverers the audiences of health promotion messages will also be drawing on their values when evaluating the messages being promoted by the deliverers.  With this in mind it may be prudent to target individuals and groups with similar values for knowledge and skill development to assist in a health promotion challenge that seeks to transform your messages from common sense into common practice.  
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