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Thank you and good morning.  

I’m delighted to be here to give this keynote address at ICET.  This afternoon when the day is over and you are sharing a cup of tea, or glass of wine or some Scottish whisky with your friends and if somebody says-- who on earth invited that woman to be the keynote speaker? Well I just want to tell you up front who on earth invited that woman to be the keynote speaker—it was Tony Townsend.

So, thank you Tony for inviting me. 
I truly enjoy the ICET world congresses for two reasons. First, I am enjoying seeing people from all over the globe who have become not only colleagues but also, if I may be so bold, friends. I so much enjoy conversations with you and it’s such a pleasure to hear your perspectives about schools and learning. And secondly, this conference is held in a different country each year. The main reason being so that local teacher educators and others can learn from each other and from educators from other nations.  I have learned so much about education and schools in other countries from visiting schools in a variety of nations in which this annual world congress has been held.  And I have learned so much about your educational systems from you.   Thank you.
I hope you don’t; mind but about three weeks ago I changed the focus of my talk.  Since I’m on my way to Ghana to work with teachers and principals after this conference my mind is in a different place than it was six months ago when I was asked to send a the brief paragraph describing my talk. So, I’ve entitled this talk:  Educating Globally Competent Teachers and School Leaders: Engaging With the World
For those of you who know me, you know I’ve been on the ICET board for about 6 years and I spent quite a few years living in Europe and South America.  In recent years I have spent a lot of time in Mexico, South Africa, Kenya and next week as I mentioned I’ll be doing some research in schools in Ghana. They are schools that have received micro-loans and I’ve been doing work in the micro-lending world for about three years now.  

My work outside the United States, and my appreciation for learning other languages and understanding other cultures has shaped my career; so it is not surprising that as I reach this point my life, my objectives reflect my international work with students, colleagues, and children in other nations, many of whom are so similar to the diversity of children-- the many, many immigrant children-- we have in San Diego and in the state of California.

I want to define what I mean by “engaging with the world”. I refer not only to reaching out beyond the physical borders of one’s own country, but also engaging with an international perspective within the communities our universities are located in, and also engaging with our colleagues in other departments and colleges on our own university campuses. 

I am an advocate of internationalization efforts not only in teacher education but also in counselor and school leader preparation. And I agree with a statement that Ken Zeichner made at an international conference in 2010.  He that “…there has been too much discussion of the teaching that teacher educators are doing to bring greater international and global perspectives into their programs, and not nearly enough discussion as to why it is important to internationalize teacher education programs. And what kind of teachers we are seeking to prepare through our efforts.” p. 2
I am interested in the empirical research as to why it is good, why it is important to internationalize and globalize faculty, students, and programs since every major university in my country, I don’t know about your country, but most major universities in the US are trying to internationalize their campuses.
There are various motives for internationalizing education in the United States—one argument is that it will improve our nation’s competitiveness in the global economy. Another argument for internationalization is for national security.  If we have more people who speak Chinese or Persian or Arabic or more people trained in STEM fields then this will strengthen our military intelligence capabilities.   And I am not saying that any one reason is better than another, my point is don’t assume we all have the same reasons for wanting to bring a more international and global perspective to the preparation of educators and then into our elementary schools and secondary schools.

As a faculty member who teaches in educator preparation programs I want to:

1. Help our students learn more about the histories and cultures of people around the world including the immigrant students who are in their classrooms; 
2. Help them develop their intercultural competence; and 
3. Help them to develop what Villegas and Lucas (2010) call socio-cultural consciousness where one learns that their ways of thinking, behaving, and being are deeply influenced by their social and cultural location—that is race, gender, social class, language, nationality and so on. I want them to understand that other people have views of the world that are often very different from their own views and I want them to develop humility about their own point of view.
So, I want to build a case for why we need to prepare globally competent teachers, and school leaders (and when I say school leaders I include those other educators such as counselors or other leadership roles one might find in a school—in the US we have roles such as literacy coaches, peer coaches, master teachers, etc.) 
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Let’s discuss four key factors affecting education worldwide.  And, I ask that you ask yourself, because most of you work in universities, what are the implications of these factors for your university educator preparation program. 
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First, immigration is one key factor affecting education.
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There are nearly 7 billion people on this planet at this moment.

According to the United Nations (2009) there are approximately 200 million immigrants around the world today, about 3 percent of the world’s population.  In some countries such as Sweden, immigration is a major source of population growth.   Canada has the highest per capital net immigration rate in the world. The UK has annual immigration of approximately 500,000 people per year with the largest numbers of immigrants coming from India, Pakistan Somalia and the Philippines.
And of course, there are many illegal immigrants all over the world today.  In the US we think of there being many Mexican immigrants who are undocumented. In Mexico, they have many Guatemalan immigrants who are undocumented. In South Africa the estimates are that there are about five million (12 percent of the population), but it could be as many eight million (20 percent). Many of the illegal immigrants in South Africa come from Mozambique, Zimbabwe and Lesotho.
The UK has approximately 60.4 million people and there are roughly 6.9 million foreign born people in the UK today. London is one of the most culturally diverse cities in the world. In fact, if you look at nearly all major cities, there are large and growing numbers of immigrants. 

Scotland has a population of roughly 5.2 million people and this city—Glasgow has nearly 600,000 people.  According to one of this city’s website, Glasgow City Council’s education department has to provide resources to educate 14,000 children whose first language is not English. 
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The US has more than 311 million, a total of more than 31 million people, and 11% of the US population, are foreign-born, newly arrived immigrants who entered the US between 1990 and 2000.

My state of California, with approximately 37 million people, is a good example of a US state that is often considered a harbinger of the future.  Its population comprises the largest percentage (26.2%) of the total population of all US states, and it is growing the fastest.   Approximately 8.6 million Californians are first-generation immigrants making it the state with the largest foreign-born population.  Those immigrants speak 250 different languages. The majority of new births in California are babies born to immigrant mothers.  If California had no foreign immigration, it would have almost no population growth.  The demographic profile of the state would mirror that of many industrialized countries in Europe, with births to non-immigrant mothers and deaths roughly balancing out each other.   The majority of California’s foreign-born population, approximately 56%, comes from Latin America while approximately 33% are from Asia, 8% are from Europe and 1.3% comes from Africa.  The top three countries of birth for the foreign born in California are Mexico, the Philippines, and Vietnam (Newcomers in the American Workplace, 2003; 2000 Census data).

One school district in California is illustrative of these changes in population.  The city of San Diego is the second largest city in the state with a population of 1.3 million. Approximately 1/3 of students enrolled in the San Diego public schools are non-native speakers of English. There are more than 60 languages other than English spoken in the homes of these children (SDUSD, website 2011). If we couple this with issues such as poverty, mobility, a high percentage of children identified with special needs, then the complexity of educating children becomes even more apparent.  As more and more cities in the US, and throughout the world, become so diverse, then there are major implications for educational systems at all levels. 

We talk a lot about what the educational implications for K-12 schools are, but I ask you what are the implications for your university students who will be teachers?
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The second global issue affecting education that I want to highlight is the  transnational teacher migration
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The outward-bound diaspora of teachers from many nations such as South Africa, India, and the Philippines reflects the fundamental transformation of the global labor market in recent years. For example, in India earlier the demand was mainly for Indian engineers, doctors and business managers who had a ready market for their services in developed countries.  Now, for the first time, what is referred to as ‘grey collar’ overseas job opportunities, teachers, nurses and chefs, are opening up for thousands of Indian professionals.
School administrators throughout the U.S. are picking from an abundance of skilled international teachers, a rapidly increasing import that critics call shortsighted, but ones that educators in the US and abroad say meets the needs of students and qualified candidates.  These teachers are mostly in the fields of math, science, special education and foreign languages.  So, now we have a growing number of teachers in our schools that were not educated in our institutions of higher education.
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How many people in this room have lived and worked in a country different from the one you were educated in?  I rest my case.

And so I ask you, how are we addressing these issues in our educator preparation programs?
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The third global issue I want to discuss that is changing the face of education is the impact of communication technologies. We are in the early stages of what Christensen, Horn and Johnson, (2008) refer to as ‘disruptive innovation.’  Using the latest research from neuroscience about how people learn, they argue that the educational system needs what they call ‘disruptive innovation’ in order to serve the needs of all children to lead productive lives in the 21st century.  The authors maintain that standardization clashes with the need for customization in learning and that in order to have customization or the personalization of learning, “schools need to move away from the monolithic instruction of batches of students toward a modular, student-centric approach using software as an important delivery vehicle”. By monolithic instruction they mean “a teacher lecturing a classroom of students, all of whom use the same textbook.” Or, it could mean all children in the class using computer-based technology sitting in front the same screen doing the same lesson.  Many experts in communication technologies are predicting that a disruption will occur—and that within 10-15 years, there will be far more opportunities to customize software to meet the needs of individual students rather than a group of student.  
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Now a few facts

In 2009 schools in the US had approximately 14 million computers and that means that there was one computer for every 3.8 (less than four) students.

(Data Counts, 2009). That was two years ago!

In 1994, only 3 percent of classrooms had Internet access compared to 99 percent in 2010 (NCES, 2010)

In 2000 roughly 45,000 K-12 students took at least one online course. In 2009 more than 3 million K-12 students did so (Horn & Staker, 2011).  Data suggest that by 2019 approximately 50% of high school courses will be taught on line (Christensen, Horn & Johnson, 2008). 

Distance education in elementary and secondary grades, defined as credit-granting courses offered to elementary and secondary school students enrolled in the district in which the teacher and student were in different locations, has become an important element of the contemporary educational landscape. Distance education offers a way to help schools and school districts deal with overcrowding, student demand for Advanced Placement (AP) and college-level courses, and individualized schedules. 
SLIDE


Another fact.  Today—in my country we have 250 virtual schools serving close to 200,000 students across the country.
Let me briefly share one school in the US.

The School of One in New York City.

http://www.schoolofone.org
http://www.schoolofone.org/concept_introvideos.html?playVideo
A growing number of schools have these characteristics and in the next ten years, many more will.
To quote my colleague at the University of Oregon, Yong Zhao (2008), we have witnessed the  “death of distance” because communication technologies have been a key force in globalization
So, what does all of this man for teachers and schools?
Barnett Berry and the TeacherSolutions 2030 Team (2011) in a new book entitled:  Teaching 2030 proposes a new framework with varying roles for teachers. Those roles include:  resident teachers, apprentice teachers, adjunct teachers, virtual teachers, individualized instruction specialist teacher, professional teachers and master teachers.  These various categories of teachers would have differing salaries, knowledge and skill impact, market demands, student learning impact, and teaching activities.

The fourth factor affecting education in many nations is the call coming from many of the national and international reports for internationalizing the curriculum in higher education:
· The Internationalization of U.S. Higher Education, 2000 (American Council on Education) 
· Internationalization of Higher Education: Practices and Priorities, 2003 (International Association of Universities)
· Educating Leaders for a Global Society, 2005 (Asia Society); 
· North Carolina in the World, 2006 (North Carolina Center for International Understanding); 
· Learning to Teach the world: Preparing Globally Competent Teachers, 2008 (Longview Foundation)
There are hundreds of papers written by academics in various files form universities all over the world who have and are writing about the internationalization of the university. 

According to the Asia Society (2006) “The US no longer leads the world in the proportion of its young people who complete high school or in the proportion who move on to two, or four year colleges or technical institutions”(p7). Thus, the reports are calling upon institutions of higher education to prepare undergraduate and graduate students to work in a globalized economy. The Longview Foundation awarded grants to several US  colleges of education to help us internationalize our teacher education programs.  Right now there are about 10 universities who have or have had Longview grants that have send their faculty out for professional development for how to internationalize the teacher education curriculum. 

How do “we” in our programs define an internationalize curriculum? Do we, the faculty have conversations about these issues do we have these conversations at professional meetings?

Now let me segue into a few facts and trends in education that are putting significant pressure on the current system.  
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I think of our educational system as a pressure cooker. You remember your mother or grandmother used one  (the vegetables turned out kind of gray, well at least my mother’s did.) Well a pressure cooker is a sealed vessel that does not permit air or liquids to escape below a preset pressure. Because the boiling point of water increases as the pressure increases, the pressure built up inside the cooker allows the liquid in the pot to rise to a higher temperature before the boiling. The only way steam can escape is through a regulator on the lid when the pressure builds up. I believe the US educational system has been boiling slowly in the pressure cooker and now the fire has been turned up.  And I think the regulator is broken…what was steam slowly escaping will be an explosion of steam due to the pressure.

And here are the pressures:

Enrollment
In the US we have approximately 75 million people enrolled in schools throughout the country—from nursery school to college. That amounts to more than one-fourth of the U.S. population age 3 and older.

About 60% of 3- and 4-year-olds enrolled in nursery school, up from about 6% in 1964, when these data were first collected.

65% of children are enrolled in all day kindergarten classes; this is up from 20% three decades earlier.

Nearly 55 million was the projected number of students to be enrolled in the nations elementary and high schools (grades K-12) this fall. That number exceeds the 1970 total of 51.3 million, when virtually all of these students were "baby boomers," which swelled school enrollments. This is an increase of nearly 2 million children over three years ago. Enrollment in elementary schools has increased by 17% and high schools by 26%.

40% of elementary and high school students who are minorities (i.e., people who are non-Hispanic white). This compares with 21% in 1970, when the crest of the baby boom was enrolled at this level of school.

Nearly 10 million is the number of school-age children (5 to 17) who speak a language other than English at home. These children make up nearly 1-in-5 in this age group. Most of them (7.0 million) speak Spanish at home.

In the 2008-09 school year, English language learner (ELL) services were provided to nearly 4 million students (11% of all students). 
We have 6.5 million teachers in the United States. We hear many different reports about whether or not there is a teacher shortage. Well, perhaps not in every state or school district, but there is definitely a teacher shortage in mathematics, science, special education and modern languages such. 
In high-poverty urban and rural districts alone, more than 700,000 new teachers will be needed in the next 10 years.
And, in California more than we have approximately 25% of students are dropping out of high school.

At the same time the public is changing its views on a number of issues.

    * 88% of voters say they believe that schools can and should incorporate 21st century skills such as critical thinking and problem-solving skills, computer and technology skills, and communication and self-direction skills into their curriculum.

    * 66% of voters say they believe that students need more than just the basics of reading, writing and math; schools also need to incorporate a broader range of skills.

    * 53% say they believe schools should place an equal emphasis on 21st century skills and basic skills.

“This is a powerful set of data from American voters that we need to expand what our schools are teaching to keep pace with the demands of our modern workforce,” said Bill McInturff, Public Opinion Strategies. “This poll also reveals the strong connection Americans make between our future economic success and our education system, a conversation that currently is not happening among our elected officials.”

Add PDK here

So, let me summarize the trends in K-12 and Higher Education:

    * The number of students is still growing. 

    * Different types of students are asking for education 

    * Increasingly, work and study are combined, and that leads to a need for more flexible learning arrangements 

    * There is a trend towards lifelong learning. 

    * Lifelong learning leads to an emphasis on "learning to learn". Knowledge becomes obsolete in a knowledge economy

    * There is a need to accommodate different learning styles, customization and alternative learning routes

    * Higher education institutions have long had a monopoly in providing education, but increasingly, companies and public bodies possess knowledge that can be reused for educational purposes

    * Education is under constant budget pressure, thus there is a need for more efficient and effective education. 

    * Students more and more are behaving like consumers who want to make informed choices 

    * Faculty and teachers are exhibiting more job-hopping behavior than they did in the past. 

· There are far too many dropouts in the current educational system. 

· We have a growing immigrant population and we haven’t figure out the best ways to teach English language learners

Solutions are being offered. According to Twigg and Miloff 1998:

    * Through the Internet, course material can be offered independently of time and place. Modularization makes it possible to offer different and flexible learning routes. 

    * An ever-increasing number of students have access to the Internet, whether at home or on campus. Costs of Internet access will continue to drop. 

    * More and more information is made available through the web. Search engines assure the accessibility of this material. Groupware allows (a)synchronous communication between teachers and students -- worldwide. 

    * In principle, a worldwide competition for education is possible and it is already apparent in the market for MBA courses.  (The ads in the Economist) 
Undoubtedly, the US, Canada, Australia and European educational systems are facing similar trends and technological developments. These changes are needed because of ever growing pressure in the school systems themselves, partly because society itself is changing into one in which knowledge work becomes ever more important, and partly because of the very information and communication technologies which are transforming our economies. As our economies are being transformed, our educational systems are being transformed.  And one reason it is so important to me to better understand your educational system is because if you understand only one system, you understand no system. It wasn’t until I was a 25 year old, teaching in Venezuela that I realized the world did not have the same practices, policies and curriculum as the US and my assumptions were challenged by knowing another system.
So, future-learning environments for children and adults will be:

    * Student-centered, not teacher centered

    * Interactive and dynamic 

    * Enable group work on real world problems (PBL)

    * Enable students to determine their own learning 
routes 


* Emphasize competencies like information literacy to support lifelong learning

So, I ask you, what are we in our preparation programs doing to address these facts and trends?

How can the curriculum be updated to reflect the demands of a global society? 

What experiences might best be used to demonstrate intercultural competence? 

How should future teachers and school leaders be prepared in order to lead schools where children need to learn to be global citizens?  

My colleague from Australia  Allan Luke talks eloquently about the importance of teachers being world teachers.  So, I ask you what are you doing to prepare teachers to be world teachers. 
Let me share with you what one school of education is doing. I offer this example to you with much pride, but also with much humility because we have a long way to go before we become a school that prepares educators who are globally competent.
There are three areas I want to very briefly discuss that demonstrate how we are ‘engaged in the world” at my institution:  curriculum issues, teaching and learning issues and faculty issues. 

Curriculum Issues

If the problems facing teachers and school administrators are swampy and ill defined, then the knowledge and skills needed to address those challenges have to come from different fields. 

Explain the chart:

At the university level: 

Does our program have interdisciplinary courses or interdisciplinary centers where faculty and students are conducting research across a variety of disciplines? 

Action Research
Interdisciplinary centers that are project-oriented are needed so that faculty and students can address the complexity of challenges that educational institutions face. 

CEPAL--interdisciplinary
If teachers and school leaders all work together in one school, why do we prepare them –usually totally separately and usually in different departments? So, we have created (Lonnie Rowell) an opportunity for students across programs to work together.
Those questions include:  What does it mean to say that we require graduates to be culturally competent?   To have a global, multicultural, or international perspective?  How do these areas differ?  How are they similar? What essential knowledge and skills do classroom teachers need to function effectively? How can we ensure that program graduates have the required knowledge and skills? Should students and faculty be required, or encouraged, to have international experiences? Are there ways that we can learn from our international colleagues, and with them? How can we hold ourselves accountable for these international opportunities for students and faculty so that they do not become a form of educational tourism? What performance-based outcomes for managing and enhancing diversity in educational settings should be maximized in our curricula?  

At the local and national community level

One example is a Professional Development Schools in which we place future teachers, counselors and administrators for their internships. A school where university faculty and school site faculty and administrators are conducting action research jointly.  

At the international level:

All students in our school, the School of Leadership & Education Sciences, must participate in an international experience before they graduate. 

We partnerships with various INGOs—for example, The Grubb Institute in London is connected with one of our core courses in our leadership program. Or our partnership with Ibero University in Mexico in which students can choose to take and usually courses toward their degree at either university.
And we have MOUs with universities such as the University of Pretoria. We had two faculty and a group of students visit schools and colleges in South Africa and examined issues of equity and diversity. Last spring we had a student from Pretoria on our campus conducting research in local schools.
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For teaching and learning: let me say—that it is imperative that we offer our students what Lave and Wenger call legitimate participation in the community of practice. We can’t do that solely by engaging in pedagogical practices on the left side of this continuum.  The more our students work in clinical placements, the earlier our students are placed in those settings, and the more our students engage with the world, the more easily they will be able to transfer their learning to other education environments. 
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And finally, if we want to engage with the world, we have to provide faculty incentives and opportunities for research and professional learning.
If we expect faculty to make significant curriculum changes and learn about and use pedagogy new to them, then incentives must be provided. Those incentives can take many forms. 

We:

1. Provide faculty grant programs for global & international initiatives
2. Recruit and reward internationally minded faculty
3. Offer globally focused professional development
Show new Scholarship Report
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We at USD believe if we internationalize our curriculum, our pedagogy and provide incentives and opportunities to learn for our faculty then there is a far greater likelihood our students will be globally competent educators.

And so I ask you… If you and I are to educate teachers and school leaders for the 21st century, in what ways are we engaging with world? 

Gracias a todos.
Intercultural competence is the ability of successful communication with people of other cultures. 

A person who is interculturally competent captures and understands, in interaction with people from foreign cultures, their specific concepts in perception, thinking, feeling and acting.
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