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The Teacher Development and Curricular Paradigm Research Group, a Brazilian research group fitted into the Post-Graduate Course in Education, Curriculum of the Pontific Catholic University of São Paulo – CED-PUCSP, Brazil,  has as its main study area the Development of Teachers in Higher Education, as well as the process of Teaching Development for Higher Education that put forward innovative curricular proposals. These proposals were analyzed by the group, taking into consideration a set of elements that, according to Masetto (2003), may be possible to produce transformation in the constitutive axis of Higher Education, and not only punctual changes or  updating, such as the insertion of new disciplines or a different apprenticeship proposal, for example. The group has observed a gradual rise in innovative projects in Higher Education in Brazil and it was noticed that in all the projects under study, considered innovative, one of the intrinsic elements to the curriculum was the development and accompaniment of the teaching staff. 
Presentation:

The Teacher Development and Curricular Paradigm Research Group, created in August 2005, is fitted into the Post-Graduate Course in Education, Curriculum of the Pontific Catholic University of São Paulo – CED-PUCSP, Brazil. 
The work carried out by the group is directed at higher education in its different areas, focusing on the teacher’s performance in innovative curriculums. In order to establish the initial parameters of the research, the group pored over theoretical references that would allow for the identification of the elements that characterize the paradigms for innovative curriculums. According to Masetto (2003) this curriculum should be able to produce transformations in the constitutive axis of Higher Education, and not only punctual changes or updating, such as the insertion of new subjects or a proposal for a differentiated type of apprenticeship, for example.
This study allows for the development of a reference basis that will allow for the survey and identification of innovative curriculums. The next step is the selection of projects that will be investigated by means of documental studies, analysis of publications that deal with the subject of innovation, curriculum and teacher development, interviews with the counselors and managers of the curriculums, visits to campi, and mainly talks with the teachers. Once the project is under command, the group will focus the research on the teachers who are participating in innovative curriculums, aiming at discovering needs and proposing actions for specific teacher development. 

The research route demands from the group the creation of different projects which have succeeded each other regularly, for, as they are concluded, they open new perspectives for investigation.
Purpose:
Investigate the relation between teacher development and innovative curriculums in higher education.
Specific Purposes:

1.  Probe more deeply into the theoretical positions concerning innovation / curriculum / and teacher development;
2. Reflect on the idea of innovation in Higher Education and identify which elements contribute to the constitution of an innovative curricular project;

3. Investigate and identify projects which are called innovative in Higher Education, as well as debate about the main aspects which characterize them as innovative, counting on the participation and collaboration of those who are part of them (managers, teachers and staff) as well as creators;

4. Research how, in such innovative projects, the processes of teacher development were thought about and put into operation; this, in order to understand these innovative projects, as well as for the planning and implantation of a differentiated pedagogic practice, befitting the epistemological principles of the course under query;
5. Share the results of research and studies, by means of publication of texts in books and magazines devoted to the theme, and participation in congresses and national and international events on the subject Education, Curriculum and Teacher Development.
Subject Field: 
Development for Teachers that work with innovative curriculums

· Innovative curricular paradigms

· Higher education teacher development

 Work method


The current team is made up of seven members: 4 doctors in Education and 3 who are undergoing their doctorate studies.  
As the biggest part of the group activities consists in documental studies of the innovative curricular proposals, individual and group analysis of literature that deals with the theme innovation, curriculum and teacher development, as well as interviews and talks with the participants of such innovative projects and visits to the courses, the time spent at our meeting is dedicated to  reporting the results obtained by means of the research carried out during the month, sharing news about the subject such as the finding of new projects, or even reporting on the participation in events.

Our meetings may also contemplate a visit from somebody who participates in an innovative curriculum project, invited to share his/her experiences and day to day life with the group, which may perhaps alter the date and time of the meeting, or add a date for an extra meeting along the month, if the group deems it necessary. This may also happen on dates near to participation in events with the presentation of projects or writing of articles and chapters of books. It is important to mention also that there is constant contact among the members of the group, made possible by means of NTICs (New Information and Communication Technologies). 
Group reference basis 

The main authors that influenced the group throughout these five years of existence were: Behrens (2006), Canário (2006), Carbonell (2002), Cebrian (2003), Claxton (2005), Dowbor (2006), Fullan & Hargreaves (2000), Garcia (1999), Hargreaves (2001, 2004), Hernandez (2000),  Imbernón (1998, 2000), Masetto (2000, 2004, 2006, 2008), Mizukami & Reali (2002), Perrenoud (2001, 2002), Pozo (2002), Tardif (2002,2003), Thurles (2001). In order not to repeat the names of the publications of articles, at this moment we opted for mentioning the authors only, and at the end of the article, we shall give the full references.
We would like to call attention to the fact that, from the studies carried out,  the group was able to identify a set of elements that characterize an innovative curricular proposal, described here:

· Social contextualization.

· Clarification of the epistemological principle of construction of knowledge.

· Democratic and participative management in the project. Involvement of the participants in  collaborative and co-responsible attitudes. 

·  Establishment of educational purposes for the human being, for the professional, for the citizen (with educational perspectives throughout life).
· Flexible curricular organization encouraging:

· integration of areas of knowledge and interdisciplinarity;

· integration theory/practice/reality;

· new administration of time and space, active contemporaneous methodology and assessment process;

· Involvement of the Institution as it undertakes the innovative project and offers support, infra-structure and adequate working conditions to the project;

· Revision of the roles and functions of the teacher and student in a process such as this one that demands radical changes in behaviour;

· Teacher:

· Education professional

· Critical intellectual, imbued of the principle of joint knowledge construction

· Committed to the curriculum

· Planner and mediator of learning situations, a partner with students and colleagues

· Student:

· Active participant and co-responsible for the learning process

· Participant as from research, debates, studies, individual and collective intellectual production, practice
· Concerning the project itself, this is not a work for one person only, but the result of a group of participants

· The need for development for a group of educators engaged in an innovative project

· Continued development

· In frequent encounters and meetings 

· To accompany the project development activities

· To exchange ideas, experiences, suggestions, pedagogic practices, reflect on his/her own educative performance, probe into the theoretical issues, learn about new proposals

· Use the pedagogic practice as an epistemological basis for the reconstruction of the personal and professional identity of the teacher

· In mutual collaboration,  teachers can recreate the knowledge necessary for and inclusive and responsible educational practice

· Concerning the evaluation process, the sharing of results and perspectives of continuity are highlighted, as well as alterations of specific aspects of the project. In the innovative courses there is also a tendency for the formative approach as guidance for the assessment of learning in Higher Education. 

Perspectives


The group has observed a gradual rise in innovative projects in Higher Education in Brazil and the consequent search for processes of teacher development which are coherent with the proposals implemented or under way. This search is confirmed in the projects studied by the group throughout the years, as well as in the four proposals under investigation currently.  It was noticed too that in all the projects under study, considered innovative, one of the intrinsic elements to the curriculum was the development and accompaniment of the teaching staff. 
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