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Excellent research for excellent teacher education?

• Three premises
• Assessment, quality assurance, teacher education 

and research
• Teacher education research in the UK
• Research for teacher education – the Donaldson 

Report
• Conceptions of teaching in Scotland and England
• Evidence-based policy making?
• Teacher education, research and democracy
• Conclusions 



Three premises – Premise 1

By their teacher 

education ye shall 

know them….



Three premises - Premise 2

History

Culture Politics



Three premises – Premise 3

Research

Policy    Practice



Excellent research for excellent teacher education?

• ?
• for…
• excellent



A tale of two countries….

• It was the best of 
times, it was the 
worst of times…

• A Tale of Two 
Cities, Charles 
Dickens





(Part of) Offshore Europe

• 1 ‘United Kingdom’
• 4 governments (but not an English one)
• 4 education systems

• 4 teacher education systems
• 4 sets of standards for teacher qualification

BUT
• 1 research assessment system



Teacher education research

• Research Assessment Exercise – RAE
• Research Excellence  Framework – REF

• Outputs
• Environment
• Impact

• Output criteria:
– Rigour, significance, originality



The Teacher Education Group

http://www.tlrp.org/capacity/rm/wt/teg/  



446 items categorised by core topic/s

Topics
Frequen

cy
% of 446 

items

Professional Learning 380 85.2

National Context 367 82.3

Regulatory frameworks and policy 256 57.4

Curriculum and assessment 148 33.2

Partnership 110 24.7

Equity issues 77 17.3

Ethical issues 52 11.7

Teacher educators' professional 
development 52 11.7





What’s missing?

• Large scale
• Longitudinal
• Quantitative



Scotland: Three reviews of teacher education

• (1) Deloitte and Touche 2001
• (2) Second stage review 2005
• (3) Review of Teacher Education in Scotland 2011 – 

Graham Donaldson, former Senior Chief Inspector



The Review of Teacher Education in Scotland (RTES)

Remit
• The Review's remit is to consider the best 

arrangements for the full continuum of teacher 
education in Scotland.

• The Review will consider initial teacher education, 
induction and professional development and the 
interaction between them.



RTES – the approach

• The Review will adopt an open approach to its remit. Its 
initial stance will be that nothing should be ruled out or ruled 
in.

• It will examine evidence about effective approaches to 
teacher education from within Scotland, elsewhere in the 
UK and internationally. It will seek and consider evidence 
from all interested parties.

• As it progresses, the Review will promote open discussion 
about emerging issues. It is intended that, in addition to 
wider media discussion, this website will become an 
interactive forum, encouraging wide involvement in helping 
to shape the conclusions of the Review. 

• See:  
http://www.reviewofteachereducationinscotland.org.uk/



RTES Literature Review (Menter et al, 2010)

Aim
The overall aim of this review is ‘to understand the 
contribution that teacher education can make to the 
quality and effectiveness of the educational 
experience and wider personal development of young 
people, drawing on effective practice in Scotland and 
elsewhere’.

• See: 
http://www.scotland.gov.uk/Publications/2010/09/241
44019/0

Items reviewed:
•  2215 -> 709 -> 290





7.  Conclusions



Objective 1

• Provide a high level 
overview of the current 
model of teacher 
education in Scotland, 
identifying current 
strengths and areas for 
improvement. 

• A number of very 
strong features were 
identified although the 
major area for 
improvement was in 
linking these aspects 
into a coherent and 
integrated whole, based 
on partnerships 
between the 
stakeholders. 



Objective 2

• Identify other education 
systems (which are 
broadly comparable to 
Scotland) that have 
undergone a significant 
curricula change, have 
seen a recent rise in 
educational standards or 
are already high 
performing, and explore 
the contribution of teacher 
education to their overall 
strategy, drawing out 
learning appropriate to 
Scotland. 

• Although it is rare to find 
studies which establish 
causal links between 
curricular change, teacher 
education and 
improvements in 
educational standards, 
many insights into the 
improvement of practices 
in teacher education at the 
various stages of the 
continuum were identified, 
from a range of settings, 
which may be of value to 
consider in the Scottish 
context. 



Objective 3

• Explore the 
relationships between 
forms of teacher 
education and the 
enhancement of 
professionalism, and 
between enhanced 
professionalism and 
pupil outcomes.

• Four models of teacher 
professionalism were 
identified and linked to 
particular approaches 
to teacher education.  
The evidence on 
linkages between 
enhanced 
professionalism and 
pupil outcomes was 
found to be 
contradictory and 
somewhat inconclusive. 



Objective 4

• Provide an overview of 
effective practice in 
evaluating the impact 
and effectiveness of 
teacher education 

• Three main approaches 
to evaluation were 
considered: research, 
inspection and self-
evaluation.  Each of 
these has strengths 
and some weaknesses. 
 The amount of 
evidence available in 
relation to the latter two 
is limited. 





Where is the space for OL in the Report?

• “The Literature Review which was commissioned for 
this Review suggests ‘four influential “paradigms” of 
teacher professionalism: the effective teacher, the 
reflective teacher, the enquiring teacher and the 
transformative teacher….’  … a teacher at the 
‘extended‘ end of the spectrum is the kind of 
professional who is highly proficient in the classroom 
and who is also reflective and enquiring not only 
about teaching and learning, but also about those 
wider issues which set the context for what should be 
taught and why.  … This concept of professionalism 
takes each individual teacher’s responsibility beyond 
the individual classroom outwards into the school, to 
teacher education and the profession as a whole.”

• (Donaldson, 2011:15)



Teaching Scotland’s Future  - what the report says 

• teachers “as reflective, accomplished and enquiring 
professionals who have the capacity to engage fully 
with the complexities of education and to be key 
actors in shaping and leading educational change”. 
P4

• very strong emphasis on teaching as a profession based on 
high quality provision  

• the key role that universities have to offer in the 
development of teachers

• teaching is seen as a complex and challenging occupation 
which requires a strong and sophisticated professional 
development framework throughout every stage of the 
career

• emphasis on the link between teaching and leadership  - 
good quality education is based on both, throughout the 
career.



The Importance of Teaching  – The English White Paper

‘We do not have a strong enough focus on what is 
proven to be the most effective practice in teacher 
education and development.  We know that teachers 
learn best from other professionals and that an ‘open 
classroom’ culture is vital: observing teaching and 
being observed, having the opportunity to plan, 
prepare, reflect and teach with other teachers’  



The English way forward

‘…we will:
• Reform initial teacher 

training so that more 
training is on the job, 
and it focuses on key 
teaching skills including 
teaching early reading 
and mathematics, 
managing behaviour 
and responding to 
pupils’ Special 
Educational Needs’

• The Right Honourable 
Michael Gove MP, 
Secretary of State for 
Education



Ofsted annual report

• ‘There was more outstanding initial teacher education 
delivered by higher education-led partnerships than 
by school-centred initial teacher training partnerships 
and employment-based routes’

• Annual Report of Her Majesty’s Chief Inspector of 
Education, Children’s Services and Skills 2009/10 
(November 2010) Christine Gilbert

• Was this evidence considered?



Stakeholder relations in England

• Where is the evidence?
• Where are the universities?
• A national network of teaching schools

• ‘In parallel we will invite some of the best higher 
education providers of initial teacher training to open 
University Training Schools.  These are widely used 
in Finland as a means of training teachers in 
practice…’



A chink of light? (enlightenment?)

• ‘Every university offering Education Sciences in 
Finland is closely linked to a school…  These schools 
act as a link between teaching and the latest 
academic research and innovation…’

• According to the head of one such school ‘by training 
highly motivated and skilled teachers who are able to 
make educational decisions based on theory and 
research – in addition to intuitive argumentation – we 
best fulfil our duty towards Finnish pupils and 
students’



Hitting the headlines?



Industrial action over teacher education?



Training our next generation of outstanding teacher s

• June 2011

• ‘It explains how we will encourage schools to work 
together with universities to provide the training that is 
best for their trainees’.

• Michael Gove



Training our next generation of outstanding teacher s

• “Where teachers have had extensive initial training in 
schools, they perform better14.”

• What does footnote 14 say?

• 14  Reinhartz and Stetson (1999); Menter (2010).





The Headmaster talking to Dorothy

Shall I tell you what is wrong with Hector as a teacher?

It isn’t that he doesn’t produce results.  He does. But they are 
unpredictable and unquantifiable and in the current 
educational climate that is no use.  He may well be doing his 
job, but there is no method that I know of that enables me to 
assess the job that he is doing.

There is inspiration certainly, but how do I quantify that?  And 
he has no notion of boundaries.  A few weeks ago I caught 
him teaching French.  French!  

English is his subject.  And I happened to hear one child 
singing yesterday morning, and on enquiry I find his pupils 
know all the words of ‘When I’m cleaning windows’.  George 
Formby.  And Gracie Fields.  Dorothy, what has Gracie 
Fields got to do with anything?



Raymond Williams: The Long Revolution  (1960)

• The old humanists
• The industrial trainers
• The public educators



The Long Revolution

• It is a question of whether we can grasp the real 
nature of our society, or whether we persist in social 
and educational patterns based on a limited ruling 
class, a middle professional class, a large operative 
class, cemented by forces that cannot be challenged 
and will not be changed.  The privileges and barriers, 
of an inherited kind will, in any case go down.  It is 
only a question of whether we replace them by the 
free play of the market, or by a public education 
designed to express and create the values of an 
educated democracy and a common culture.  176



A reassertion of social democracy?

Judt, T. (2010) Ill Fares the Land 
(A Treatise on our Discontents) 
London: Penguin

• …the fact remains that trust 
and cooperation were crucial 
building blocks for the modern 
state, and the more trust there 
was the more successful the 
state. (p70)

• The kind of society where trust 
is widespread is likely to be 
fairly compact and 
homogenous.  The most 
developed and successful 
welfare states of Europe are 
Finland, Sweden, Denmark, 
the Netherlands and Austria, 
with Germany (formerly West 
Germany) an interesting 
outlier…. (p67)



Conclusions

• Research in  teacher education is very important – 
but it must be rigorous.

• Research on  teacher education  is too scarce  - but 
it must be theoretically informed.    (Note Martha 
Nussbaum’s book Not for Profit)

• Research about  teacher education is even rarer – it 
needs to be interdisciplinary.



RFMackenzie



RF Mackenzie - The Sins of the Children  (1967)

The Renaissance, which altered so much else, left 
education as it found it, the tool of governments.  We 
are faced with the spectacular possibility that 
educational enquiry may be waking from its long 
sleep and, following the example of scientific enquiry, 
may declare its independence, its right to ask any 
questions whatsoever, no matter what their effects on 
principalities and powers.  …

The fight for educational freedom of enquiry may be as 
fierce as the fight for scientific freedom was.  
Fundamental educational experiments may be 
resisted as fiercely as Galileo’s, and for the same 
reason – an elites’s fear of losing power.  If education 
wins, 1984 will be averted. (p215)



• Thanks for listening

• Ian.menter@glasgow.ac.uk


