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ABSTRACT


Teaching Practice (TP) is a compulsory training exercise for pre-service teachers in any teacher education programme. The Faculty of Education, Obafemi Awolowo University (Nigeria) an annual six-week organised TP exercise for students in their second and third years of undergraduate programme as well as postgraduate (without education background at first degree) after the completion of their course work. The TP scores form a part of the Certification requirements for pre-service teachers.


This paper investigated the level of intra-raters agreement to scores awarded by different supervisors of the programme to determining their level of reliability. The study is ex-post-facto in design and data was obtained from the practice teaching assessment forms in the Social Science school subjects i.e. Economics, Political Science and Geography for the 2003/2004 TP exercise. The result showed that intra-class correlation of r = 0.545, p < .05 suggesting considerable agreement between the rated scores submitted by the supervisors.

Introduction 

The teacher is a major role player in the sustenance and enhancement of a nation (Dillon & Mguire, 2001). The Nigerian National Policy on Education (NPE) lends credence to this assertion when it affirms that no educational system could rise above the quality of its teachers. In the light of this, it is imperative to examine the quality of the process by which the facilitators of learning in our educational system (Dibu-Ojerinde & Faleye, 2004) are prepared. Teaching Practice (TP), as part of teacher education programme is very important as no teacher training institution takes it lightly. TP is a practical teaching activity in which trainee or pre-service teachers are made to visit schools (i.e. secondary schools in this context) and bring to bear all the theoretical preparation they have been exposed to in the facilitation of students’ learning (Teaching Practice Committee, 1991). TP was defined by Page, Thomas & Marshall (1979) as a 



“period spent by a student teacher in an actual classroom 

situation in order to practice teaching skills under the 

supervision of an experienced teacher.” (p. 338).

It is a compulsory exercise for all trainee teachers (or education students) at the Obafemi Awolowo University, Ile-Ife, Nigeria, as well as in all Nigerian Universities and Colleges of Education. The Bachelor of Education degree programme in Education is a four-year programme for students who are admitted through the Senior Secondary Certificate (or its equivalents such as the Teachers’ Grade II Certificate) and three year-programme for students who are admitted through the Nigeria Certificate in Education (NCE) or the Advanced Level General Certificate in Education (GCE) and equivalents (Joint Admissions and Matriculations Board [JAMB], 2005).


The TP exercise is an six-week programme usually held during the long vacation following the end of each academic session. Education students at the 200 and 300 levels of study are expected to participate in the exercise. During that period, student-teachers are posted to several secondary schools to teach. Faculty members (essentially holders of education degrees and with a minimum qualification at masters’ level) go round the schools to see the would-be teachers teach. During the supervision, each faculty member is expected to rate the student-teacher observed in session using the Practice Teaching Assessment Form (PTAF).


The NPE (Federal Republic of Nigeria [FRN], 2004) affirms that no nation can rise above the quality of its teachers. Quality in this context refers to the level of expertise of the teachers (Tsui, 2004), which is partly (if not wholly) determined by the quality of the training received while still studying for a degree and the ease with which the teacher could innovate more effective ideas and teaching styles/materials. The rating of each faculty member supervising the TP exercise is so important that it forms part of the student-teachers’ final grade. The TP must be undertaken and passed before the award of a degree. It carries a higher weight than any other core education course in the Faculty. This underlies its significance in the teacher education programme.


Oyekan (2000) listed ten objectives of TP in any teacher education programme. These include the inculcation of teaching skill, providing classroom life experience, exposing the student teacher to social interaction in the school, and identifying the areas of strength and weakness of the student-teacher. Others are enabling the student-teacher to develop the capacity to use teaching materials optimally, developing healthy relationship with others, enhancing teachers’ supervisor’s capacity to facilitate exchange of innovative ideas among the stakeholders, providing avenues for translating theory into practice and exposing the weaknesses inherent in the teacher training programme for prompt remediation. These objectives are consonant with those listed by Balogun, Okon, Musaazi and Thakur (1981). Similarly, Cohen, Manion & Morrisson, (2004) explained that for any one to attain the Qualified Teacher Status (QTS), such a person has to meet some standards set out in the following three areas, 

“professional values and practice; knowledge and understanding and

 teaching (planning, expectations and targets; monitoring and assessment; 

teaching and class management)”. (p.19)

Teaching Practice seeks to inculcate the ethics of the teaching profession into the student–teacher. It also enables a student-teacher to gain understanding /mastery of his /her teaching subject as preparations are made for lessons through studying of textbooks as well as preparation of lesson and subject notes. 

In the grading of the student-teacher following a TP exercise, faculty members submit a score in percentages on each candidate observed during teaching exercise. The scores submitted on each individual are then summed up and the average taken as individual’s final score. The question is to what extent do the scores submitted by the different examiners agree? This leads to the issue of reliability and Inter-Rater Reliability (IRR).

Reliability as defined by Cohen et al (2000) is essentially a synonym for consistency and replicability over time, over instrument and over group of respondents. 

It is the extent to which a measuring instrument or method could generate the same score from more than one round of measurement. The meaning given to the concept is similar across authors (e. g. Hopkins, 1998; Dibu-Ojerinde & Jegede, 1999).


The focus of this study is to examine the level of agreement of scores submitted for each student-teacher by three or more supervisors. This is essentially inter-rater reliability (Shrout & Fleiss, 1979; Linacre, 1991; Cohen et. al., 2000 and Litwin, 2002). IRR is the relationship existing between the scores submitted by three or more judges on a context or activity. Several statistical formulae (e. g. those of Ebel, 1951; Haggard, 1958; Shrout & Fleiss, 1979; McGraw &Wong, 1996 and Troachim, 2002) have been derived for the calculation of IRR. One of these is the Inter-Class Correlation (ICC), which is available on the Statistical Products and Service Solutions (SPSS) /Window Version8 (Yaffee, 1998).


Thus, this study investigated the extent to which raters (in this regard, the supervisors) agree in the judgment of each student-teacher’s performance during the TP exercise that was inducted in 2004.

Methodology


The participants in the study were 352 undergraduate students in the Faculty of Education of Obafemi Awolowo University, Ile-Ife, in southwestern Nigeria. They were student-teachers in the second and third years in the university and took part in the TP in 2004. The programme is a compulsory part of teacher education in the university and has as its duration six weeks. To be eligible to participate in the teaching practice, a student must have completed two sessions in the Faculty of Education. 


During TP, supervisors who are lecturers in the Faculty of Education would visit student teachers in the schools where they are posted and observe them teach before grading using the Practice Teaching Assessment Form (PTAF). The PTAF is a rating sheet that was developed by the Faculty and is widely used in many Universities and Colleges of Education. The form has 20 items consisting of five components; lesson plan, use of teaching aids, lesson presentation, class management and control, and teacher’s personality. The score on each item ranges from 0 to 5. The scores obtainable by each student-teacher are expected to be supplied by at least three supervisors. In practice however, the number of supervisors a student-teacher would have might not be up to three; and such students are normally penalized as appropriate. For this study, 213 student-teachers who were supervised by three or more supervisors were selected. They represent 60.5% of the participants. Supervisors who were 24 in number and were themselves professional teachers, supervised student-teachers in school subjects related to academic areas in which they obtained their first degrees. The data obtained from supervisor ratings were subjected to average measure intra-class correlation analysis.

Results and Discussion

Table 1 presents a summary of the scores awarded by the supervisors. Values in the four columns represent information on the scores awarded by the first, second, third and fourth supervisors respectively. Thus, the mean score of the first supervisors was 61.9 for all the 213 student-teachers, while the mean score of the fourth supervisors was 62.4 for the 91 student-teachers who were observed by four different supervisors, and hence had four teaching practice scores.

TABLE 1:

Summary Data on Teaching Practice Scores for Each Student-Teacher.


	
	Number of Supervisions

	
	1
	2
	3
	4

	N

Mean 

Std. Error

Range

Minimum

Maximum
	213

61.9

0.468

43

35

78
	213

62.6

0.459

39

40

79
	212

62.3

0.462

37

42

79
	9

62.4

0.812

48

40

88


The lowest of the minimum scores, that is 35, was awarded from amongst the first supervisions, ditto for the least of the maximum scores, which is 78. There appears to be a tendency for the scores awarded by the second and third supervisors to be greater than those awarded in the first supervisions. Nonetheless, an ANOVA comparison of the mean scores does not reveal any significant difference F = 0.766, P > 05. When the average measure intra-class correlation was computed, a coefficient of r = 0.545 was obtained, 

p < .05.

The essence of insisting that three or more supervisors should observe student-teachers and return appropriate scores is to prevent the award of spurious, unwarranted or biased scores to students, resulting in undeserved grades. In fact, supervisors were not encouraged to grade student-teachers in the first week of the TP exercise. This was to allow the student-teachers to settle down and familiarise themselves with the school environment and the students. From table 1, the mean scores awarded by supervisors ranged from 61.9 to 62.6, which suggest little variation. The fact that the resultant F-value of 0.766 is not significant is not surprising. Moreover, the significant correlation between the average ratings of the supervisor seems to corroborate this observation. The fact that the first set of scores were likely to have been awarded in the second week of the TP while the fourth set of scores were likely to have been awarded towards the end of the TP exercise might account for the higher scores by the fourth supervisors; for student-teachers are normally expected to have had greater self-confidence as well as benefited from the comments and corrections made by previous supervisors.

Conclusion 


The results of this study showed a considerable concordance between the scores awarded by different supervisors to student-teachers in the teaching practice exercise conducted in a Nigerian University. This tends to lend support to the value and efficacy of the procedure followed in arriving at the final TP scores for each student-teacher. Other teacher education institutions may thus use this system.
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